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This study compared administrators' and counselors'
perceptions of peer mediation effectiveness in secondary
schools in a large suburban school system in Georgia where
peer mediation is being implemented daily. The study sought
to determine whether schools in this system reported a
reduction in suspensions and whether there was an increase
in the number of peer mediated cases as a result of
implementing peer mediation.
A questionnaire, the Peer Mediation Inventory (PMI),
was mailed to 107 administrators and counselors in 20
selected secondary schools in this suburban school system.
The data were obtained from responses of 84 respondents.
Analysis of variance was used to determine significant
differences in the administrators' and counselors'
perception of peer mediation effectiveness.
Findings indicated that administrators and counselors
perceived peer mediation as effective in their schools. It
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was determined that respondents' perception of peer
mediation and the actual number of cases reported were not
significant. Schools reported having more peer mediated
cases each year, which indicated that students are using
peer mediation to solve conflict. Administrators' and
counselors' responses to suspensions were positive when
compared with the actual number of suspensions reported by
the schools to the Office of Student Relations. Based on
enrollment, the number of suspensions decreased from 1993 to
1996 in high schools and somewhat increased in middle
schools. The open-ended questions on the survey produced
valuable data for further study and implementation of peer
mediation. The most effective aspects of the program were
that it empowers students, reduces violence, deters fights,
and teaches conflict resolution skills. The least effective
aspects were time and space, scheduling mediations, getting
students involved, lack of student training, and staffing.
Implications and recommendations emerged from the study
and should be considered by schools contemplating
implementing a peer mediation program. Recommendations
addressed training of students, teachers, and staff,
implementing the program at the beginning of the school
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The field of conflict resolution/peer mediation in
education is well into its second decade. It is rooted in
the view that we are all responsible for creating a peaceful
school community, a place in which the emotional, spiritual,
and physical safety of all students and staff are ensured.
Violent acts are occurring at alarming rates every¬
where in the communities, in the streets, in the homes, and
in the schools. Attempting to understand the reasons for
the increase in violent crimes and seeking ways to prevent
their escalation has become a monumental task for our
society. Even though violence has taken on many forms, such
as emotional abuse, gang warfare, threats, robbery, and
murder, it is traditionally defined as "the use or threat of
force by one person against another" (Denmark 1995) .
School systems across the nation have attempted a
variety of intervention techniques to decrease the problem
of school violence. Some of the more noted and effective
measures are the installation of metal detectors, an
increase in security personnel, changes in discipline
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policies, and the implementation of conflict resolution/peer
mediation programs.
Mediation is a negotiation process that involves the
intervention of an acceptable, impartial third party who has
no authority to make decisions to assist the disputants in
reaching their own mutual resolution. Similar to negotia¬
tion, mediation leaves the decision-making authority to the
parties in conflict. As an extension of the negotiation
process, "mediation involves using a trained mediator who
contributes new variables and dynamics to the interaction of
the disputants" (Johnson 1995) . As with other conflict
resolution approaches, the mediation approach follows
sequential stages which apply to most cases.
Purpose of the Study
The purpose of this study was to compare adminis¬
trators' and counselors' perceptions of peer mediation
effectiveness in secondary schools in a large suburban
school system in Georgia where peer mediation is being
implemented. In addition, this study sought to determine
whether schools in this system have reported a reduction in
suspensions and increased peer mediated cases as a result of
implementing peer mediation.
A task force was formed in the 1991-92 school year
in a diverse southeastern public school system with over
75,000 students to address the area of discipline and to
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make recommendations for its improvement. The establishment
of peer mediation programs, beginning in the secondary
schools, was one recommendation made to the school system's
local board of education. In the spring of 1993, five
secondary schools had faculty members who completed the
mediation training. By the end of 1993, nine additional
secondary schools had faculty members and students trained
in the mediation process. As of August of 1996, over 900
secondary school administrators, counselors, teachers, and
students in this suburban school system had completed the
mediation training.
Background of the Problem
Mediation is one of several methods which can be
used to solve conflicts; however, problem solving, consensus
building, arbitration, and litigation are other means that
people use to settle their differences. The peer mediation
programs that have been implemented in the elementary and
secondary schools are designed to emulate the mediation
approach that occurs in other facets of society. During a
peer mediation session, the trained mediator follows a
prescribed process that is modeled after the mediation
outline described by Folberg and Taylor (1984):
1. Introductions.
2. Explain the mediator's role.
3. Explain the ground rules.
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4. Permit each disputant to tell his/her version of
the conflict.
5. Make sure everyone understands each person's
view of the conflict.
6. Each disputant suggests solutions to the
conflict.
7. Disputants work out mutually agreeable solu¬
tions to the conflict.
8. Sign report and follow up.
Successful peer mediation programs have three
purposes: (1) the program empowers students; (2) it
provides students with a "hands-on" experience of the
democratic process and a clear understanding of responsible
citizenship; and (3) it serves as a bridge between the
mission statement of a school and the implementation of the
school's goals (Moriarty and McDonald 1991).
Peer mediation programs assist students with resolv¬
ing issues in a forum that follows a democratic process.
Students are normally regarded as the cause of problems that
threaten the democracy in a school and are consequently not
involved in the decision-making process (Moriarty and
McDonald 1991). Even with the acceptance of peer mediation
programs in some areas, many schools remain a closed system
and are not open to the concept of empowering students to
resolve their problems.
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The systems theory developed by Katz and Kahn
provides a basis for understanding the reluctance of some
schools to implement a peer mediation program. Open systems
are characterized as having organizational flexibility,
responding to external and internal pressures, reacting to
the information feedback, and applying the principle of
eguifinality. The open system is also described as being
more readily responsive and adaptive to the external
pressures by making adjustments to the organization. The
closed system is characterized as being completely dis¬
similar to open systems. Closed systems such as schools
place a great value on formalization, centralization of
power, and a clearly defined hierarchy of power and
responsibility. Generally, when something in a closed
system goes awry, the fault is averted from the adminis¬
trative component of the organization and the responsibility
is assumed by specific individuals. In contrast, open
systems execute a process that brings together the conflict¬
ing parties, helps them to examine the problem, and advo¬
cates recommendations for changes and compromises based on
mutually acceptable decisions. Schools that operate as an
open system encourage student empowerment through such means
as peer mediation.
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Statement of the Problem
Are our schools merely a reflection of society?
Whatever the tendency of violence in society (drug abuse#
economic problems# racial tensions# alcohol abuse# gang
activity)# it will always be mirrored to a smaller extent in
schools. Such is the case with one of society's most
substantial problems: violence.
Violence among teenagers has been on an increase
since the late 1970s. Not only have violent incidents
occurred in the communities# in the streets# and in the home
with this age group (9-19)# but the violent episodes have
found their way to the schools. According to a 1993 Louis
Harris/Joyce Foundation Poll# 59 percent of the children
surveyed in Grades 5-12 stated that they could acquire a
handgun if they so desired; 15 percent of the students
carried a handgun for some purpose during the past month;
and 4 percent have carried a handgun to school (Centers for
Disease Control 1994) .
The public believed that the causes of school
violence (drugs# alcohol# lack of family structure) are
beyond the control of the school. School systems have
invested finances and time in peer mediation programs.
They chose peer mediation as a way of improving discipline
in the schools and reducing violence. The school system
administrators have continued to implement the peer media¬
tion program in most of the elementary# middle# and senior
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high schools. The study will provide the school system's
administrators with information on the perceived effective¬
ness of the peer mediation program.
Significance of the Study
In lifer conflict is unavoidable. It occurs between
two people, between groups, and even within an individual.
Conflict is everywhere: in schools, organizations,
marriages, and a plethora of other places, relationships,
and age groups. Conflicts between people have always
occurred; naturally, conflicts between students during the
school day are inevitable and expected.
Increasing violence and threats of violence in
American schools have prompted many school districts to take
aggressive action in providing greater security and more
positive learning environments. Concern about violence
in the schools has made the study of conflict and conflict
management an urgent matter for educators today. Mediation
is one form of conflict management that is getting wide¬
spread attention in schools across America.
In peer mediation, students can resolve conflicts
and orchestrate their own solutions. According to the
National Association for Mediation in Education, school-
based mediation teaches students how to deal with anger
constructively, communicate feelings without using violence
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and abusive language, think creatively about alternative
solutions, and agree to win-win solutions.
However, more schools are encountering student
conflict that extends beyond a physical confrontation;
fights between students often involve a gun, a knife, gang
members, or other older family members. Regrettably,
schools and society are experiencing an epidemic of violence
among teenagers in the age group that are enrolled in secon¬
dary schools.
During the past few years school systems across the
nation have been spending resources to combat the violence
that has occurred with their teenage students during the
school day and after hours. In metropolitan Atlanta, school
systems are using local funds and state lottery money
allocated for school security to purchase metal detectors,
walkie-talkies, and surveillance cameras. One local school
system has used funds to employ police officers for every
middle and senior high school in an effort to decrease
violence in the schools. They have also installed surveil¬
lance cameras that are linked to television monitors to
record and review any problem that occurs during the day.
Overall, the metro Atlanta area schools experienced a
decrease in the number of firearms brought to school, but
the number of knives increased in two of the reported school
systems (Atlanta Journal and Constitution, 24 August 1995) .
The area school system's administrators attributed the
9
decline in firearms to the increase in security personnel,
the purchase of metal detectors, tougher discipline poli¬
cies, and the implementation of conflict resolution
programs.
Conflict resolution programs have increased in
popularity nationwide in schools since the late 1980s.
Conflict resolution and mediation programs are regarded as
current techniques to assist with violence in the schools,
but little sound research has been conducted to determine
their effectiveness in the schools as they are presently
being implemented.
Peer mediation, a popular method of conflict
resolution for school-age students, is the program that has
been implemented in this large suburban school system since
1992. In this school system, over 900 teachers and adminis¬
trators have been trained in peer mediation, with additional
schools implementing the program each year. Often it is the
case in education that innovative programs such as peer
mediation are fully implemented before the merit of the
program has been validated. This research compared the
effectiveness of peer mediation programs, their significance
to school administrators who have implemented a peer media¬
tion program in their schools or to administrators who are
still deliberating its practicality and advantages before
implementation in their schools.
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Often, peer mediation programs are credited errone¬
ously or inaccurately with contributing to a school's
decrease in violent acts. It is essential to the status of
the program to collect and analyze data that will determine
whether peer mediation programs make a positive impact on
discipline in schools and whether the numbers of violent
acts in the schools are reduced.
Research Questions
The following research questions were developed for
this study:
1. Is there a significant difference between
administrators' and counselors' perceptions of peer media¬
tion effectiveness in relationship to (a) verbal threats,
(b) fights, (c) in-school suspensions, or (d) external
suspensions?
2. Is there a significant difference among adminis¬
trators' perceptions of peer mediation effectiveness in
relationship to (a) verbal threats, (b) fights, (c) in¬
school suspensions, or (d) external suspensions by adminis¬
trators' (1) gender, (2) years in the system, (3) years in
current school, or (4) years in current position?
3. Is there a significant difference among coun¬
selors' perceptions of peer mediation in relationship to
(a) verbal threats, (b) fights, (c) in-school suspensions,
or (d) external suspensions by counselors' (1) gender, (2)
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years in the system, (3) years in current school, or (4)
years in current position?
4. Is there a significant difference between
administrators' and counselors' perceptions of peer media¬
tion effectiveness and number of peer mediated cases
reported?
5. Is there a significant difference between
administrators' and counselors' perceptions of peer
mediation effectiveness and number of external suspensions
reported?
Summary
The focus of this study was to determine the
effectiveness of peer mediation programs as perceived by
administrators and counselors in schools where peer
mediation is implemented and to compare the reported
mediated cases and the number of external suspensions with
the perceptions.
Conflict will not go away, according to the informa¬
tion in this introductory chapter. Students are clearly
fascinated by and drawn to conflicts—they like to start
them, watch them, hear about them, and discuss them. In
order to make schools safe and peaceful places in which high
quality education can take place, conflicts must be managed
constructively without physical or verbal violence.
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This chapter was devoted to providing an introduc¬
tion to the research problem. After presenting the purpose
of the study, the researcher examined the background of the
problem, gave the statement of the problem, explained the
significance of the study, and stated the research questions
examined.
Demographic data revealed that the largest group
responding were administrators. Of the administrators and
counselors, 57.1 percent were female and 42.9 percent were
male. Seventy-five percent of the participants had 0-10
years experience in the system and 0-5 years in current
school and current position.
CHAPTER II
REVIEW OF THE RELATED LITERATURE
The purpose of this study was to compare the effec¬
tiveness of peer mediation programs in selected secondary
schools in a large suburban school district. This study
analyzed the involvement and use of peer mediation/conflict
resolution with middle and senior high school students to
effect positive change and reduce violence in schools. The
objective of this chapter was to survey the literature, to
document the purpose, background, significance, and problem
of this study. Faced with violence among students, many
schools have implemented violence prevention programs. The
types of programs vary, emphasizing such diverse elements as
metal detectors and patrols in the school by city police,
guest speakers such as police officers who advocate avoiding
violence, teacher training in physical self-defense proce¬
dures to fight off attacking students, and student training
in how to manage their anger and think in ways that cogni¬
tively mediate violent impulses.
The literature was reviewed under the following
related topics: (1) school violence, (2) reducing school
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violence through conflict resolution training, (3) strate¬
gies for preventing violence, (4) resolving conflict through
peer mediation, (5) training students to respond positively
through improved academic success, (6) combating school
violence, (7) conflict resolution/peer mediation beyond the
classroom, and (8) research and statistics on school safety.
School Violence
"Every school in America will be free of drugs and
violence and will offer a disciplined environment conducive
to learning." This goal was one of six to be achieved by
the year 2000 as proposed by the National Education Goals
Panel in 1989. When the list was revised in 1994, the goal
had to be expanded to read: "Free of drugs, violence, and
the unauthorized presence of firearms in schools." In the
seven years after the establishment of the goals, discipline
and safety in schools did not improve dramatically; in fact,
in many areas it worsened (Stanford 1996) .
Violence is becoming the number one problem in
United States schools. Approximately 20 percent of high
school students regularly carry guns and other weapons.
Several nonviolent measures are appropriate to reduce
violence in schools; but only the implementation of multiple
ideas and measures, not "quick fix" solutions, will curb
violence. Peer mediation, a program in which selected
students are trained as mediators to help their peers in
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resolving conflicts before violence erupts, may be one
important measure. Research asserts the effectiveness of
letting children resolve their own conflicts. Another
violence-reducing measure is the elimination of school
lockers, which serve as hiding places for weapons and
contraband, and also as congregating places where violent
confrontations can start. An active Parent Teacher
Association (PTA) could also have a profound impact on
school violence. One way for parents to help is to create
"safe houses" where students can feel safe from violence on
their way home from school (Rowicki 1994) . Parents could
also volunteer to patrol hallways, cafeterias, bathrooms,
and school grounds, and to staff phone lines for unsuper¬
vised children who need help or guidance. Another measure
is the federal government's Safe Schools Act of 1994, which
sets aside funds for qualifying high-crime school districts.
Not every method will work in every situation; therefore,
each school and district needs to evaluate its own situation
and determine what will work best for it.
Research indicates that students can be trained to
facilitate problem solving with their peers and influence
school climate in positive ways, depending on the amount and
quality of their training. In many schools, outbreaks of
violent behavior and the presence of weapons are all too
common, with estimates indicating that over 25,000 handguns
enter schools daily. Conflicts among students in U.S.
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schools result in destructive outcomes with alarming
frequency. Providing students with a quality education
is becoming more difficult as societal influences disrupt
the curriculum. Even in schools where weapons are rarer
students often try to resolve conflicts by using destructive
strategies, such as verbal threats, withdrawal, telling the
teacher, and restating demands (Johnson, Johnson, and Dudley
1995) . Most students seem to be unaware and ignorant of
steps that would allow them to manage conflicts construc¬
tively. Many educators have come to believe that students'
academic experience should include training on managing
interpersonal conflicts constructively.
The community school is no longer a haven of secur¬
ity; violence has become a serious threat to education. The
first steps in school crime prevention management are to
acknowledge the problem's existence and to report a crime
when it occurs (Quarles 1989) . There are essential life
skills for young adolescents. There is a need to formally
and systematically teach junior high and high school
students life skills for surviving, living with others, and
succeeding in a complex society. Close attention and
exposure should be given students in the following areas:
(1) school-based interventions, including interpersonal
problem solving, social competence training, a drug and
alcohol project, and linked school and community programs;
(2) community-based interventions, including Girls/Boys
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Clubs of Americar summer training and education programs,
and the Salvation Army; and (3) community prevention of
alcohol and tobacco use, a violence prevention project, and
research leading to an anticipated middle school violence
prevention curriculum (Hamburg 1990) .
Conflict resolution programs have become more common
recently. Several urban school systems can now document the
benefits reaped from having conflict resolution programs in
their schools over the past ten years. The "voices" of
student peer mediators, which are included as sidebars, are
further proof that conflict resolution/peer mediation pro¬
grams can indeed bring us closer to our goal for more peace¬
able schools.
The Safe School Study, conducted in three different
phases, was distinctive from previous studies of school
violence and vandalism because it included data gathered
from schools that were representative of all schools in the
United States. After the National Institute of Education
statistically determined the number of large city, small
city, suburban, and rural schools in the various regions in
the country, 5,578 schools were randomly selected to parti¬
cipate in Phase I.
For the Phase I profile, questionnaires were mailed
to the administrators of the schools. The second phase
consisted of a much more in-depth analysis, with about
24,000 teachers and 6,000 students completing on-site
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interview questionnaires. In Phase III, a team of
researchers conducted a qualitative study of ten schools
that had decreased their violence problems.
The Safe Schools Study's data revealed that there
was no overall change in the school administrators' evalua¬
tion of the significance of the school violence problem
during the early 1970s. Only 8 percent of the school admin¬
istrators surveyed regarded school vandalism, personal
attacks, and thefts as a grave problem (Rubel 1978). The
information that was regarded as being the most beneficial
in the reduction of incidents of school violence was derived
from an analysis of variables that were consistently related
to school violence and vandalism. The variables were organ¬
ized to present a descriptive list of characteristics of
secondary schools with low rates of violence; they are as
follows;
1. Schools whose attendance areas have low crime
rates and few or no fighting gangs.
2. Schools that have a smaller percentage of male
students.
3. Schools that are composed of higher grades.
4. Small schools.
5. Schools where students rate classrooms as well
disciplined, where rules are strictly enforced, and where
the principal is considered strict.
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6. Schools where students consider school dis¬
cipline as being fairly administered.
7. Schools where there are fewer students in each
class and where teachers teach fewer different students each
week.
8. Schools whose students say that classes teach
them what they want to learn.
9. Schools whose students consider grades impor¬
tant and plan to go to college.10.Schools whose students believe they can influ¬
ence what happens in their lives by their efforts, rather
than feeling that things happen to them which they cannot
control.
According to the Safe School Study (1978) , the
"crime and violence problems faced by public schools in the
late 1970s should in large part be viewed as correctable
from within" (Rubel 1978). This conclusion is critical
because it signifies a departure from the views of the
previous decade that schools were not able to correct the
violence problems. Also significant from the Safe School
Study were the six themes that contributed to the sugges¬
tions of "safe schools." These themes are: (1) size and
impersonality of the school, (2) use of systematic school
discipline, (3) implications of arbitrariness and student
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frustrations, (4) importance of the school's reward struc¬
ture, (5) relevance of subject matter, and (6) perceived
alienation (Rubel 1978) .
Another profound finding of the study particularly
germane to school administrators was the importance of the
implementation of a school governance program. The study
observed violent schools were inclined to have "complicated
and plentiful rules, not outlets for student grievances,
and lack of school pride." Finally, the Safe School study
revealed that "poverty is an insufficient condition to
explain violent crimes in the schools; only in urban and
suburban senior high schools was the percentage of poor
students positively correlated with school violence"
(Griffin 1982).
McDermott (1979) conducted a survey of twenty-six
American cities in the years 1974 and 1975 to examine
personal victimizations inside schools for the Criminal
Justice Research Center. The data gathered from the twenty-
six cities indicated that "four out of five crimes committed
were larcenies without contact between the victim and the
offender" and that simple or aggravated assault was the
second most common type of crime reported in schools.
The victimization survey pointed to the characteris¬
tics of the offenders of the school crimes as being young,
minority males that were unknown to the victim. The victims
also reported that a considerable amount of crime occurred
21
by pairs or groups of offenders and rarely by one person.
The victims also reported they seldom reported the crime to
the police because the crime was not serious enough or they
felt nothing could be done.
One of the six National Educational Goals that were
established by President George Bush and the fifty state
governors was "by the year 2000, have safe, disciplined, and
drug-free schools" (U.S. Department of Education 1992) .
Conflict in our lives is inevitable. We encounter conflict
in our personal lives, in our families, and in every organ¬
ization, formal or informal. Sociologists, such as Coser
(1956) and Stagner (1967) , believe that conflict is inherent
in the human condition and in the social structure.
Reducing School Violence Through
Conflict Resolution Training
Experts say the demand for conflict resolution
training has skyrocketed in the past five years. Society is
hungry for conflict resolution techniques. Conflict is a
normal part of life; what matters is how you respond to it.
Rather than fight or flee, as people generally do, a person
can learn to face conflict squarely and peacefully, seeking
creative solutions. Peer mediation provides children a
structure through which to do this (Clancy 1995) .
The last decade has seen increasing interest in
teaching conflict resolution in school settings. There has
been a proliferation of programmatic and curricular
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activities which reflect the belief that learning about
conflict and its resolution should begin at an early age.
Schools are engaged in a range of activities: some have
developed peer mediation programs, others are creating
curricula about conflict resolution, and still others are
training school staff in conflict resolution skills. The
objective of these programs is to train junior high school
students to use communication, problem solving, and conflict
resolution skills to improve the social and learning
environment of the schools and to decrease hostility, vio¬
lence, and antisocial behavior in the peer group (Emerson
1990) . To improve the overall atmosphere of the school
climate, adult conflict managers, as well as counselors and
parents, must be trained.
Mediation involves a neutral third person, called a
mediator, who assists the disputants in resolving their
problem with the consent of all parties. It offers a risk¬
free way to settle disputes for the parties involved.
Unresolved and lingering conflict frequently leads to vio¬
lence, interfering with productivity and the quality of life
in schools and the community. Extensive data illustrate
that instances of violence, including bias-related violence
and disciplinary problems in schools, are severely interfer¬
ing with the learning environment of students (Trevaskis
1994) . The rising incidence of violence in the schools has
led numerous school districts to implement a wide range of
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costly safety measures from purchasing metal detectors to
hiring full-time police officers. Because such measures do
not attack the causes of violence, there is a growing con¬
sensus that the best way to handle violence in the schools
and prevent its spread throughout the community is to defuse
disputes before they turn violent.
Concern about violence in the schools has made the
study of conflict and conflict management an urgent matter
for educators today. Mediation is one form of conflict
management that is getting widespread attention in schools
across America.
How should schools address the problem of violence?
Conflict is a normal, natural part of everyday life. The
word conflict has its roots in the Latin word conflictus,
meaning "striking together." Despite the violent overtones
of its Latin translation, conflict and violence are not
synonymous. However, unresolved and lingering conflict
frequently leads to violence, interfering with productivity
and the quality of life in schools and the community.
Extensive data illustrate that instances of violence,
including bias-related violence and disciplinary problems in
schools around the country, are severely interfering with
the learning environment of students. Almost 300,000 high
school students are attacked physically each month, and one
in five students in Grades 9 through 12 carries a weapon to
school (Meek 1992).
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The rising incidence of violence in the schools has
led numerous school districts to implement a wide range of
costly safety measures from purchasing metal detectors to
hiring full-time police officers. Although such measures
may limit violent acts in the schools, they do not attack
the causes of violence and often serve only to move the
violence elsewhere in the community. There is a growing,
common-sense consensus that the best way to handle violence
in the schools and prevent its spread throughout the
community is to defuse disputes before they turn violent.
Schools have attempted to manage interpersonal conflicts
among students, teachers, and administrators by various
models of discipline, such as referrals to the principal's
office, detention, suspension, and expulsion. Yet, it does
not appear that these methods teach the students the problem
solving and conflict resolution skills they need for life to
resolve conflict in a productive, nonviolent way. Dissatis¬
faction with traditional processes established to settle
disputes has led educators and others to try new ways of
conflict resolution such as mediation.
The rush toward conflict resolution in the schools
is mirrored in society at large by a move away from the
traditional litigation model of problem solving in the
courts. Alternative Dispute Resolution (ADR) efforts,
including court-based mediation programs, are expanding
throughout the justice system.
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Mediation as an alternative means of dispute
resolution has been around in various forms since the 1960s.
It received national attention in 1984 when the National
Association for Mediation in Education (NAME) was formed.
NAME brought together educators and mediators working in
neighborhood justice centers to consider how best to teach
about mediation and conflict resolution. The mediation
effort in schools was also spurred by the development of
local programs that have grown to national stature, such as
the Community Board Program in San Francisco and the New
Mexico Center for Dispute Resolution, based in Albuquerque.
Mediation is being used in schools in the following
way. Peer mediation programs, where students are trained
generally to resolve disputes involving other students, have
been shown to be an effective means of resolving disputes in
school settings. Success rates of 58 percent to 93 percent
have been achieved at various sites where success was
measured by whether an agreement was reached and maintained
at the time of a follow-up evaluation (Lam 1988; Johnson,
Johnson, and Dudley 1992) . There is anecdotal evidence that
students transfer the mediation techniques learned in school
to settings beyond the classroom. Students have reported
using their mediation skills to resolve disputes at home
with their siblings and in their community with peers.
Both mediators and disputants benefit from the
mediation training and conflict resolution process.
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Students who are taught the skills of mediating disputes
learn political skills which can be used beyond the
classroom. Student mediators learn to listen effectively,
summarize accurately, and think critically. Further, they
develop skills on how to solve problems, to lead, to write,
and to foster meaningful discussion among disputants.
Since mediators learn to plan for the future, they learn
about responsibilities as well as rights. Students also
learn about consequences, as well as choices.
Disputants involved in mediation also learn many of
these same lessons. More importantly, maybe for the first
time in their lives, they learn nonviolent ways that they
can choose to resolve their conflicts. They learn that
they can succeed at resolving conflicts peaceably, that they
can resolve problems without resorting to violence. They
also develop a capacity to empathize with others (Trevaskis
1994) . This creates a "chicken and the egg" element to
bringing mediation programs into schools. Do you begin
by training a small group of peer mediators? Either
approach may be used at the start of a program, but there is
a need to eventually teach everyone in the school community
the skills involved in mediating disputes, so that the
broader goals are achieved. Success of peer mediation
should be studied in terms of broader issues of changing
ways of thinking about and responding to conflict, as well
as specific improvements in school discipline and student
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behavior. At the elementary school level, mediators gener¬
ally work in teams on the playground, in the lunchroom, or
in the classroom. Intervention is often immediate, with the
mediators coming up to the disputants and asking if they
would like to try to settle their problems. If they agree,
the mediators and disputants move to a clear area and begin
the mediation process. If the disputants refuse to partici¬
pate, the mediators move on. Their job is to help parties
resolve their disputes, not to police the area. At the
secondary level, peer mediators often have cases referred to
them for mediation. These mediations take place in more
formal settings, such as an empty office or classroom set
aside for the mediation program.
The following checklist for mediation serves as a
simple procedure for trained mediators to follow. This
checklist was outlined by the American Bar Association:
Part I. Introduction
1. Have participants introduce themselves.
2. Explain the mediator's role.
3. Explain the ground rules. An example of a
good ground rule is: respect each other.
4. Explain steps of mediation.
5. Ask for any questions before you begin.
Part II. Telling the story
1. Both parties tell their side of the story to
the mediator.
2. Summarize both parties' side of the story.
3. Make sure you understand the conflict.
4. Make sure the parties understand the
conflict.
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Part III. Identifying facts and feelings
1. Parties tell their side of the story to each
other.
2. Bring out facts and feelings of what the
parties say.
3. Have parties change roles.
4. Summarize the facts and feelings of both
sides.
Part IV. Generating options
1. Ask both parties how they can solve the
problem.
2. Write down all solution.
3. Check off only the solution(s) that both
parties can agree to.
Part V. Agreement
1. Use only the solutions that both parties
agree to.
2. Write the contract up in parties' own words.
3. Everybody signs it.
Part VI. Follow-up
1. Explain how follow-up works.
2. Remember to thank the people for being there
and for letting the mediation service help
them.
Schools are filled with conflict. Considerable
instructional, administrative, and learning efforts are lost
because students and faculty members often manage conflict
poorly. The frequency and severity of conflicts seem to be
increasing so that, for the first time, the category "fight¬
ing, violence, and gangs" has been found to be tied for the
number one position with "lack of discipline" for the
largest problem confronting local public schools (Elam,
Rose, and Gallup 1994). Conflicts will not go away.
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Students are clearly fascinated by and drawn to conflicts—
they like to start them, watch them, hear about them, and
discuss them. In order to make schools orderly and peaceful
places in which high quality education can take place, con¬
flicts must be managed constructively without physical or
verbal violence. In order for this to take place, training
must be provided in conflict resolution. This training
should involve parents, students, and school personnel. To
change the social norms controlling street behavior requires
a broad-based effort that involves families, neighbors, the
mass media, employers, health care, schools, and government.
Strategies for Preventing Violence
The aim of peer mediation is for students to learn
how to deflate a minor conflict before it escalates.
Bernard (1990) completed a research study involving "peer
resources," which refers to any program that uses children
and youth to work with or help other children and youth,
programs such as youth service, cooperative learning, peer
tutoring, cross-age tutoring, peer helping, peer mediation,
peer leadership and youth involvement. The first part of
Bernard's study provided the following rationale for peer
resource programming: (1) the importance of peer relation¬
ships in social development, (2) the importance of social
support to positive outcomes, (3) the failure of adult
society to provide social capital for the youth, (4) the
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value of giving every youth the opportunity to help, (5) the
satisfaction of basic human psychological needs, (6) the
opportunities to develop collaboration/conflict resolution
skills, (7) the way such programs foster acceptance and
respect for diversity, (8) improved academic achievement,
and (9) reduction in alcohol and drug use. This rationale
further justifies the need for some type of peer involve¬
ment .
Resolving Conflict Through Peer Mediation
Probably the most popular conflict training program
in schools today is peer mediation. This strategy is based
on mediation, a structured process in which a neutral and
impartial third party (mediator) assists two or more people
to negotiate an integrative resolution to their conflict,
and on negotiation, a process by which people who have both
shared opposing interests and who want to reach an agree¬
ment try to work out a settlement.
Advocates theorize that the presence of a cadre of
peer mediators makes the process of conflict resolution more
democratic and less blaming, thereby reducing the sense of
alienation that may result from more traditional, autocratic
methods of discipline. Another possibility is that peer
mediation programs suppress conflict among students and are
less embarrassing and unpleasant than being disciplined by a
teacher or an administrator.
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Areas of concern are how well students (1) learn
conceptually the steps involved in negotiating integrated
agreements and mediating schoolmates' conflicts, (2) are
able to describe how they would use these steps to manage
specific conflicts, and (3) maintain this knowledge over
time.
Advocates for peer mediation programs have claimed
that such programs have reduced the rate of suspensions and
detentions, referrals to the principal, and absenteeism,
while increasing students' self-confidence, academic time on
task, and academic achievement (Johnson, Johnson, Dudley,
and Magnuson 1995) . Such claims are based primarily on
anecdotal evidence provided by teachers, administrators, and
counselors. This study will provide further tested evidence
to validate the effectiveness of peer mediation in this
large urban school system.
Training Children to Respond Positively
Through Improved Academic Success
The effects of change reverberate in the classroom,
as more children come from troubled homes carrying excess
baggage. They are acting out more and being more aggres¬
sive. Fighting, pushing, shoving, and shouting are tools of
survival—the only way many of them know how to handle
conflict.
The community school is no longer a haven of secur¬
ity; violence has become a serious threat to education. The
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first steps in school crime prevention management are to
acknowledge the problem's existence and to report a crime
when it occurs. Students and teachers tend to avoid getting
involved with reporting incidents for fear of personal harm
by the perpetrator.
Toby (1993) reported that students are the main
perpetrators nationwide; and in large cities, the majority
of perpetrators are strangers to the victims. I feel that
recommendations should be made to lower the compulsory
attendance age to fifteen or lower in order to eliminate
those students who view school as a prison or as a compul¬
sory recreation center and thus provide a safe environment
for those who want to attend.
Combating School Violence
A relatively new phenomenon, peer mediation was
first used in schools about fifteen years ago. No compre¬
hensive study has yet shown that peer mediation lessens
tension and conflict or provides lasting results. The small
studies that have been done, however, are promising. In New
York City, 71 percent of the teachers that responded to one
survey reported few fights in classrooms after the school
instituted mediation, and two-thirds reported fewer inci¬
dents of name calling and put-downs. A study in Seattle
found that children who learned conflict-resolution skills
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had 20 percent fewer fights on the playground or during
physical education.
The California Commission on Teacher Credentialing's
School Violence Advisory Panel responded to a charge by the
California legislature to address the issue of school vio¬
lence. A diverse group composed of students, community
members, educators from the public school and higher educa¬
tion, and members of other professional organizations was
appointed to study the problem (Dear, Scott, and Marshall
1994) . The panel listed the causes of school violence as a
lack of information about ethnic and cultural groups, gangs
and gang activity, a lack of values and respect, untrained
staff, a lack of self-discipline, and a lack of coping
skills. Some of the recommendations to combat school vio¬
lence that were addressed included; (1) implement multicul¬
tural curricula; (2) involve community agencies and law
enforcement in school partnerships; (3) enforce discipline
policies consistently and fairly; (4) teach conflict resolu¬
tion skills, problem solving, and crisis intervention to
students and staff; (5) offer students peer tutoring, peer
counseling, and support; and (6) improve both internal and
external communication (Dear 1994) .
Dr. Werner Rogers, former State Superintendent of
Schools in Georgia, appointed a task force in August of 1993
to develop a comprehensive, long-term plan to ensure safety
in the public schools and to make recommendations that the
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state and local communities could implement. The Task Force
completed their project in January of 1994 with recommenda¬
tions grouped into five areas; (1) Interagency and Com¬
munity Collaboration, (2) On-Campus Violence: Direct
Approaches, (3) Preventive Programs, (4) Educational System
Changes, and (5) Legal and Court Systems Changes (Violence
and the Schools, January 1994).
In each of the five areas, specific suggestions were
given. However, the recommendation for schools to provide
students, staff members, and parents with training in con¬
flict resolution, mediation, and decision-making skills
were prevalent in the areas of On-Campus Violence: Direct
Approaches, Preventive Programs, and Educational System
Changes. Other recommendations made by the Task Force
included: (1) funding for more school counselors, (2)
establishing mentoring programs in communities, (3) banning
the use of corporal punishment, (4) creating more before and
after school programs and weekend programs for students, and
(5) funding a variety of effective alternative education
programs.
The Centers for Disease Control have begun an
evaluation of violence-prevention programs, a study that
will take years to finish (Giuliano 1994) . Mediation train¬
ing should produce highly successful mediators who are
capable of carrying out smooth and effective mediation.
Whether violence is a problem in schools depends largely on
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who you are and where you live. A slight majority (51.6
percent) say violence is not a problem in their districts,
but those reporting that tend to be from small districts.
These small districts represent only 25 percent of the
students in the country. School districts with over 5,000
students find school violence an issue. Because districts
with over 5,000 students enroll 75 percent of the students
in this country, the facts indicate that although violence
isn't everywhere, it clearly affects the majority of
American students (Weisenburger 1995) .
A bill currently before Congress, called the Safe
Schools Act, would provide federal funds to local school
districts specifically for improving school safety
(Schroeder 1994) . Without a sense of safety, students
cannot function, said George E. Butterfield, deputy director
of the National School Safety Center in Westlake, Califor¬
nia. Getting through the school day without harm begins to
take precedence over getting an education. "Students are
afraid," Butterfield said. "Students who would never be
classified as troublemakers are arming themselves with
knives, box cutters, and even guns because they don't feel
safe in school." The feeling of fear, coupled with the
presence of a knife or gun, can turn minor disputes into
bloodbaths (Peart 1994) .
According to a report on school safety measures by
the Centers for Disease Control in Atlanta, metal detectors
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"have no apparent effect on the number of injuries, deaths,
or threats of violence" on school grounds. Peer mediation
is a far more effective approach to youth violence. These
programs establish a system for students to settle their
differences away from adults, without resorting to weapons
or violence.
Statistics on violence, as reported by Burke (1996) ,
show about three million crimes occur on or near school
property each year; nationally, one-fourth of all suspen¬
sions from schools were for violent incidents committed by
elementary school students. Sixty-three percent of inci¬
dents involving guns on school property involved junior high
school students, 12 percent involved elementary school
students, and 1 percent involved preschoolers. It was
reported that 135,000 students carry guns to school each
day. Persons under the age of eighteen last year accounted
for nearly one-fifth of all the violent crime in America.
Toby (1993) reported the following findings are
prevalent on school violence:
1. Teachers and students are in greater danger of
losing their property through theft than of being assaulted
or robbed.
2. Teachers and students tend to be victimized
more violently in larger cities.
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3. Rates of assaults and robberies were twice as
great in middle schools and junior high schools than in
senior high schools.
4. There is no difference in the robbery rate of
teachers in middle schools and senior high schools except in
the largest cities.
In order to combat school violence, school board
policy should state that people in schools are ensured
personal safety from physical harm and psychological
assault. Effective school security procedures should be
a part of the intervention for safe schools. Every
school should have emergency procedures clearly established
in advance and regularly rehearsed for instantaneous
response.
Peer Mediation in the Schools
According to Pruitt and Kressel (1985) , mediation
is regarded as being the oldest and most common form of
conflict resolution. Mediation is defined as "third-party
assistance to two or more disputing parties who are trying
to reach an agreement" (Pruitt and Kressel 1985) . Media¬
tion is a short-term interactive process that is more
concerned with the disputants resolving the issue rather
than focusing on personal histories and personalities
(Folberg and Taylor 1984) . An effective mediation process
can help to (1) reduce the obstacles to communication
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between participants, (2) maximize the exploration of
alternatives, (3) address the needs of everyone involved,
and (4) provide a model for future conflict resolution.
Mediation has occurred informally in family settings
by parents, on playgrounds by unassuming peacemakers, and in
other social activities for as long as one can remember.
During the early 1900s, mediation became regarded as a
respected procedure to employ during industrial and labor
disputes. Even older than its use in labor and industrial
disputes has been the use of mediation of conflicts between
nations. During the 1980s, mediation began to be an
important component in all levels of society and in almost
every area of social conflict. According to Pruitt and
Kressel (1985), mediation has now evolved into the areas of
the public sector, labor mediation, community mediation,
family and divorce mediation, public resource mediation, and
judicial mediation.
Peer mediation is an arranged endeavor to involve
students in the resolution of their disputes through com¬
munication and attempts to prevent their conflict from
resulting in violence. Trained student mediators and the
disputing students are actively involved in the democratic
process and learn the skills of compromising, reflective
listening, rational thinking, and inquiry (Moriarty and
McDonald 1991). Because its basic goal is a win-win
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concept for both parties, mediation allows the conflicting
students to save face with their peers. A peer mediation
program provides students with an arrangement for speaking
out about school situations that effect them. Peer media¬
tion programs have been adopted by a growing number of
schools and school systems across the nation as educators
are recognizing conflict is a normal part of a student's
maturation and socialization process. However, students
need training to become skillful in peacefully resolving
conflict.
Peer mediation programs generally follow a similar
procedure for training students. During the initial train¬
ing, the students are given instructions on what mediation
is, how to mediate, how to maintain their composure during
the process, how to guide the disputants to an agreement
that assists them in refraining from future conflicts. The
student mediators also engage in role playing to provide
them with experience in settling disputes (Moriarty and
McDonald 1991). The model for the peer mediation process
that is most commonly used in the school setting is very
similar to the model proposed by Folberg and Taylor (1984) .
Research and Statistics on Safety in Schools
Faced with violence among students, many schools
have implemented violence prevention programs, emphasizing
such diverse elements as metal detectors and patrols in the
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school by city police, guest speakers such as police
officers who advocate nonviolence, teacher training in
physical self-defense procedures to fight off attacking
students, and student training in how to manage their anger
and think in ways that cognitively mediate violent impulses.
Some programs show videotapes of violent encounters and have
structured discussions about how fights start and escalate
and alternative ways of responding to and managing aggres¬
sion (Johnson and Johnson 1996) .
To change the social norm controlling street
behavior requires a broad effort that involves families,
neighbors, the mass media, employees, health care, school,
and government. Schools do not have the resources to
guarantee health care, housing, food, parental love, and
hope for the future for each student. Schools do not have
the resources to guarantee jobs for graduates. Educators
cannot eliminate the availability of guns (especially semi¬
automatic handguns), change the economics of the drug trade
(and other types of crime), or even reduce the dangers of
walking to and from school. There is a limit to what
schools can do in reducing violence among children and
adolescents outside school; violence prevention programs
should be realistic and not promise too much.
Violence pervades schools across the nation, dis¬
rupting school functioning and preventing students and
teachers from learning and teaching. The National
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Association of Secondary School Principals (NASSP) surveyed
more than 65,000 students and received some disturbing
responses; 55 percent of surveyed students in tenth through
twelfth grade said they knew weapons were in schools; 79
percent said violence is often caused by "stupid things like
bumping into someone"; more than one-third of students
surveyed do not feel safe at school; and a majority said
they would learn more and be happier in general if they felt
safer in school (Norton 1994) . A safe and orderly school
climate is a necessary component of an effective school.
Six factors are essential to a positive school climate;
leadership, discipline, security, attendance, conflict
management, and curriculum (Nicholson et al. 1985).
In 1994, Georgia passed a law that states; "Every
public school shall prepare a school safety plan to help
curb the growing incidence of violence in school and to
provide a safe learning environment for Georgia's children
and teachers and other school personnel." The safety plan
may include the use of video surveillance cameras, metal
detectors, and other similar security devices. Colorado,
Connecticut, and California have also passed legislation
to reduce violence in schools (Toch, Gest, and Guttman
1993) .
When educators cannot escape violence, they often
focus on such concerns as using metal detectors, establish¬
ing weapon checks, and securing hallways. Research shows.
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however, that these physical measures are not enough;
schools must also have procedures for preventing and
managing crisis situations. The key to managing crises in
schools is a trained crisis intervention team and crisis
management plan (Jay 1989, Johnson and Matczynski 1993,
Neuhaus 1990) . Smiar (1992) stated that a crisis is not a
situation in which management skills are inadequate, but
rather a time when we are not ourselves and the world around
us is completely changed. Mismanaging a crisis can cause
more lasting harm to the organization than the crisis
itself.
According to the FBI, the number of juveniles who
committed homicide with a gun increased by 79 percent in the
1980s (Brady 1993). In a national survey of 1,261 school
administrators, 97 percent of the respondents said school
violence was increasing in neighboring school districts, but
only half believed it was a problem in their own (Boothe et
al. 1993) . In another survey, the U.S. Department of Educa¬
tion (DOE) found that violence in schools is perceived
differently by teachers than by administrators, with many
principals denying the existence of the problem in their
schools.
Neither students nor teachers can perform at their
best if they do not feel safe. Schools where teachers do
not feel safe are likely to experience difficulty in
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attracting and retaining teachers. Perceptions of safety
may be just as important as objective measures.
In 1993, 29 percent of children in Grades 3-12
attended schools that employed security guards; 26 percent
attended schools that locked the doors during the day; and 5
percent attended schools that had metal detectors. These
precautions were far more common in central cities than in
other types of communities. In school years 1995-96, 40
percent of public secondary teachers reported that physical
conflicts among students were moderate or serious problems
in their schools, up from about 30 percent just three years
earlier. During the same period, the percentage who
reported that weapons possession was a moderate or serious
problem nearly doubled. Fewer elementary than secondary
school teachers reported these problems as moderate or
serious, but the percentage reporting physical conflicts as
a moderate or serious problem grew steadily between 1987-88
and 1995-96.
Overall, 15 percent of high school seniors in 1993
reported that they were threatened at school some time
during the first semester. The percentages were about the
same regardless of schools' urbanicity, but seniors attend¬
ing schools with fewer than 400 students were less likely to
have been threatened (11 percent) than seniors in larger
schools, where 15 to 16 percent had been threatened.
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Despite teachers' perceptions of growing safety
problems in the schools, victimization rates of high school
seniors changed little between 1976 and 1996, with the
exception of a slight increase in the percentages of
students who reported being threatened with or without a
weapon. The most common type of victimization for high
school seniors was having something stolen.
Because drug selling activity in a school is often
accompanied by increased crime, the number of students
reporting that they have been approached at school to buy
drugs is indicative of the extent to which the school
environment is affected by drug problems.
Summary
Key findings from the review of literature which
have been reported include:
1. Students can participate in running their
schools by intervening in minor discipline causes before
they get out of hand.
2. Most trainers do not understand mediation, nor
can they execute group process skills; thus, many conflict
managers are being improperly trained.
3. Improperly trained conflict managers frequently
are viewed as policemen and disliked by their peers.
4. When conflict managers are not allowed to play
during duty time, they find many problems to solve.
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5. A network of trainers can be supportive in
keeping the program going.
This study will determine whether students can
participate effectively in classroom and schoolwide problem
solving and decision making to enhance the quality of the
school climate. In doing so, their academic achievement
will increase and their violent behavior occurrences will
decrease. Howard (1981) said that schools with positive
climates are characterized by people-centered beliefs and
value systems, policies, rules, regulations, and proce¬
dures. People feel a sense of pride and ownership that
comes from each individual having a role in making the
school a better place. The promotion of skill development
and building of a positive school climate will counteract




For the purpose of this study, the problem was to
compare the effectivenes of peer mediation in selected
secondary schools as perceived by administrators and
counselors. Schools are filled with conflicts. Consider¬
able instructional, administrative, and learning efforts are
lost because students and faculty members often manage their
conflicts poorly. The frequency and severity of conflicts
seem to be increasing, so for the first time, the category
"fighting, violence, and gangs" has been found to be tied
for the number one position with "lack of discipline" for
the largest problem confronting local public schools (Elam
Rose, and Gallup 1994).
Definition of Terms
For the purpose of the study, the following
theoretical definitions were used in order to develop
research questions that would validate the purpose of
this study:
1. Conflict: A social situation in which two or
more persons or groups experience a clash of principles.
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ideas, desires, objectives, or aspirations which at a later
time may be translated into overt, antagonistic behavior.
2. Conflict resolution; The settlement of a
problem by one of three styles: (a) denial, (b) confronta¬
tion, or (c) problem solving.
3. Mediation: A way of resolving disputes where
the people in a dispute are assisted by a trained, neutral
party or team to work out a solution of their own to the
dispute.
4. Peer mediation: A way of resolving disputes by
using trained students who assist the disputing students in
resolving their problem.
5. School violence: A willful act, occurring at
school, which results in physical injury or threat of injury
to another person.
6. Simple battery: The direct physical contact of
another person with the intention to harm the person,
7. Verbal threats: Words that are spoken to
another person with the intent to intimidate.
8. Implemented peer mediation: Trained personnel
and students actively involved in mediating cases in the
school.
9. Nonimplemented peer mediation: Personnel and
students trained in peer mediation at the school; however,
mediation is not being actively implemented.
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10. In-school suspension (ISS); Students are
placed in an isolated room/area in the school with an ISS
teacher. They are responsible for completing all daily
assignments. They eat with other ISS students and are not
allowed to participate in exploratory or elective classes,
including physical education. These students are marked
present for the days they are in ISS.
11. External suspension; Students are sent home
for a specified number of days and are marked absent. They
are not allowed on the school premises and cannot attend or
participate in school functions while suspended.
Relationship Among Variables
The independent variables are reported number of
peer mediated cases, reported number of external suspen¬
sions, gender of respondent, position held, respondent's
number of years in this school system, and number of years
at current school. The dependent variables are increase in
incidents of peer mediated cases, decrease in external
suspensions, and administrators' and counselors' perceptions
of effectiveness of peer mediation. Figure 1 is a diagram
of how these variables impact upon each other through
input/output connections. An analysis of the Peer Mediation
Inventory will show whether administrators and counselors
perceive peer mediation as effective. Review of reported
data for 1993-1996 for peer mediated cases and external





The independent variables will change or inpact the d^^endent variables after inplementation of peer
mediation and a review of reported peer mediation cases and external suspensions.
Fig. 1. The Relationship Between Independent and Dependent Variables
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suspensions will show whether peer mediation has reduced the
number of external suspensions and increased the number of
peer mediated cases. The outcome of the dependent variables
will happen as a result of implemented peer mediation pro¬
grams based on the perceptions of respondents (independent
variables), and numbers in reported information.
Research Design
The research design for this study complied with
survey study techniques. The primary data were generated
from a questionnaire about peer mediation completed by
administrators and counselors. The secondary data were
generated by a review of the related literature and factual
data reported from each school through the use of statis¬
tical information from the peer mediation office of this
large suburban school district.
This design (survey method) was appropriate for the
acquisition of data sought for the study. The survey was
utilized to qualitatively collect data on the perceptions
educators have about the peer mediation programs in the
secondary schools. The cross-sectional survey approach
was implemented due to the predetermined population to which
the questionnaire was administered.
Hypotheses
The following null hypotheses were developed for
this study:
1. There is no significant difference between
administrators' and counselors' perceptions of peer media¬
tion effectiveness in relationship to verbal threats.
2. There is no significant difference between
administrators' and counselors' perceptions of peer media¬
tion effectiveness in relationship to fights.
3. There is no significant difference between
administrators' and counselors' perceptions of peer media¬
tion in relationship to in-school suspensions.
4. There is no significant difference between
administrators' and counselors' perceptions of peer media¬
tion in relationship to external suspensions.
5. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to verbal threats by administrators' gender.
6. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to fights by administrators' gender.
7. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to in-school suspensions by administrators' gender.
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8. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to external suspensions by administrators' gender.
9. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to verbal threats by administrators' years in the
system.
10. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to fights by administrators' years in the system.
11. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to in-school suspensions by administrators' years in
the system.
12. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to external suspensions by administrators' years in the
system.
13. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to verbal threats by administrators' years in current
school.
14. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to fights by administrators' years in current school.
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15. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to in-school suspensions by administrators' years in
current school.
16. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to external suspensions by administrators' years in
current school.
17. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to verbal threats by administrators' years in current
position.
18. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to fights by administrators' years in current position.
19. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to in-school suspensions by administrators' years in
current position.
20. There is no significant difference between
administrators' perceptions of peer mediation in relation¬
ship to external suspensions by administrators' years in
current position.
21. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
verbal threats by counselors' gender.
54
22. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
fights by counselors' gender.
23. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
in-school suspensions by counselors' gender.
24. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
external suspensions by counselors' gender.
25. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
verbal threats by counselors' years in the system.
26. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
fights by counselors' years in the system.
27. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
in-school suspensions by counselors' years in the system.
28. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
external suspensions by counselors' years in the system.
29. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
verbal threats by counselors' years in current school.
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30. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
fights by counselors' years in current school.
31. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
in-school suspensions by counselors' years in current
school.
32. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
external suspensions by counselors' years in current school.
33. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
verbal threats by counselors' years in current position.
34. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
fights by counselors' years in current position.
35. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
in-school suspensions by counselors' years in current
position.
36. There is no significant difference between
counselors' perceptions of peer mediation in relationship to
external suspensions by counselors' years in current
position.
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Limitations of the Study
The following limitations were recognized for the
study:
1. Respondents may not have been completely honest
when answering questions.
2. This study did not investigate the students'
perceptions of the effectiveness of peer mediation implemen¬
tation .
3. This study did not assess the adequacy of the
questionnaire used in the study by respondents.
4. This study investigated a selected number of
secondary schools in a suburban school system in Georgia.
5. The findings of the study can serve as a foun¬
dation for a broader study of all peer mediation programs in
the state of Georgia.
6. This study did not provide the assessment of the
adequacy of the sessions used to evaluate implementation of
peer mediation.
Summary
This chapter has provided the theoretical and con¬
ceptual framework for the study. The independent variables,
dependent variables, and terms were defined and the null
hypotheses were stated.
The next chapter explains the procedures and the
methodology used in conducting the study.
CHAPTER IV
METHODS AND PROCEDURES
There are two purposes for this study/comparison:
(1) to survey the perceptions of school administrators and
counselors on peer mediation based on their gender, years in
the system, years in current school, years in current posi¬
tion through a questionnaire; and (2) to determine the
effectiveness of peer mediation in preventing school vio¬
lence through a literature review. The research included an
analysis of the data concerning (a) the number of cases
referred to peer mediation in the secondary schools, and (b)
the number of external suspensions in the secondary schools
for 1993-96.
Description of The Setting
This study was conducted in a large suburban school
system in the state of Georgia. All schools in this system
are accessible by modern modes of transportation and condi¬
tions (paved roads). This system serves students aged four




The schools in this suburban system work closely
with the community in educating children. The population of
the county represents a wide range of socioeconomic levels,
ranging from very low to very high. Students come from
homes or apartments where both parents work outside the
home. There are also a number of single parent homes. The
goal of this system is to provide a safe, equitable educa¬
tional experience for its students and to provide an
environment with a diverse, developmentally appropriate
curriculum.
The sample used in this study represents adminis¬
trators and counselors in this suburban school system.
Anonymity of administrators, counselors, school names, and
the school system name was adhered to in this study.
Sampling Procedures
The population of this study consisted of mediation
information on students who attended secondary schools in
this suburban school system during the following school
years: 1993-94, 1994-95, and 1995-96. In 1993-94 there
were twenty-six secondary schools in this system; nine were
junior/middle schools, and seventeen were senior high
schools. For two school years (1994-95 and 1995-96), the
school system had seventeen senior high schools and ten
middle schools
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The grade configurations are as follows; one middle
school has seventh-, eighth-, and ninth-grade students; nine
middle schools have seventh- and eighth-grade students.
There were 36,175 junior and senior high students (total
population 90,300 as of 1995-96) in this school system. The
total population in 1993-94 was 30,125 in middle schools and
senior high schools; in 1994-95 there were 7,246 students in
middle schools and 23,406 in senior high schools.
The school system enrollment growth is a result of
an increase in the number of black, Hispanic, and Asian
students moving into the area. The number of white students
in this school district has steadily declined.
The subjects of this study were administrators and
counselors currently working in one of twenty selected
secondary schools during the 1993-1996 school years. Data
were also collected on student suspensions and mediation
information for 1993-1996. The questionnaire was distrib¬
uted to the selected secondary school administrators and
counselors. This inventory was based on; (1) the content
of the instrument used in the research, the Peer Mediation
Inventory (PMI) (Denmark 1995); and (2) suggestions and
recommendations from professionals who work with or are
affiliated with students. Permission to use the PMI in this
research was requested and granted (see appendices A and B).
The administrators and counselors from twenty
selected secondary schools were asked to complete the Peer
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Mediation Inventory (PMI). A list of administrators' and
counselors' names and mailing addresses was compiled. The
counselors and administrators were mailed this inventory.
The procedures included the following:
Step It Secondary school administrators and coun¬
selors were identified and their names and addresses were
obtained.
Step 2: Each identified person was categorized
based on position.
Step 3t Mailing labels were prepared with name and
titler name of schoolr and mailing address.
Step 41 The Peer Mediation Inventory (PMI) was
validated, revised, proofed, and duplicated on colored
paper. It investigated (1) the level of training, (2)
effectiveness of implementation, (3) gender, and (4) years
of experience in this school district.
Step 5t The Peer Mediation Inventory (PMI) was
mailed to each secondary school selected. This list was
provided by the administrative office of the school system
and individual school secretaries.
The Peer Mediation Inventory was duplicated on
specified color paper; administrators received the PMI on
yellow paper, and counselors received the PMI on gold paper.
A cover letter and a stamped, self-addressed envelope were
included in the mailing of the PMI to participants.
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Step 6! Upon receipt of each returned PMI, the
investigator indicated date received on a coded list. A
follow-up call was made to those administrators and
counselors from which the investigator had not received a
PMI after the five days designated for the return period.
Step 7t Each of the 17 items on the PMI was
assigned a numerical code. The researcher coded the
responses on each of the PMI received from the administrator
and counselors.
Step 8; The researcher compiled the coded data from
the returned PMI on a computer database.
Step 9; A test of statistical significance (para¬
metric) , the Analysis of Variance (ANOVA) technique, was
used to compare significant differences, as stated in the
hypotheses, in the administrators' and counselors' percep¬
tions of peer mediation.
Human Subjects
The Peer Mediation Inventory (PMI) was completed by
administrators and counselors in the secondary schools of
this large suburban school system. A letter was mailed with
the PMI to each respondent. This letter explained the
purpose of the research and what the PMI is designed to
assess. Included in the letter was a statement to assure
the respondents of anonymity and voluntary participation
(appendix C) .
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Description of the Instrument
The purpose of this study was to compare the
perceptions of administrators and counselors of peer
mediation effectiveness based on gender, years in system,
years in current school, years in current position, and
degree earned.
This study compared the perceptions of administra¬
tors and counselors on the effectiveness of implemented peer
mediation programs and actual data on peer mediated cases
and suspensions. The belief that effective peer mediation
would reduce the number of incidents of verbal threats,
fights, and suspensions was supported by a review of the
research on conflict resolution/peer mediation and violence
in the schools.
The PMI (Denmark 1995) was used to test the
hypotheses in this study. These hypotheses were derived
from a review of the related literature which included
information about school violence, peer mediation in
schools, training personnel and students in peer mediation,
and strategies for preventing violence.
The questionnaire survey was selected for this study
because it afforded the most direct method to collect per¬
ceptual data on the current status of the peer mediation
programs as they are implemented in the middle and senior
high schools of this school system. The majority of the
questions were constructed in closed form so that the
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results of the survey could be analyzed efficiently (Borg
and Gall 1989, 428).
Development of the Pilot Study
A pilot study was conducted in the winter of 1995 by
Vicki M. Denmark in order to test the questionnaire the
researcher implemented in the final study. The items in the
questionnaire were written to solicit information on the
specific perceptions of the peer mediation program from
school administrators and counselors.
The researcher attempted to thoroughly inquire into
the named educators' perceptions of the peer mediation
program in the areas of training, the effectiveness of the
program, and the positive and negative aspects of the
program.
Procedures
The seventeen items for the questionnaire were
formatted into Likert-type scaled ratings, with Strongly
Agree, Somewhat Agree, Agree, Somewhat Disagree, Disagree,
Strongly Disagree, and No Opinion as the options for
response. Each response was also weighted, with Strongly
Agree =6, Somewhat Agree =5, Agree =4, Somewhat Disagree
=3, Disagree = 2, Strongly Disagree =1, and No Opinion =
0. The participants were instructed to choose the response
that best reflected their perceptions on each item.
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The items on the questionnaire were also categorized
to reflect the information desired from the research ques¬
tions. Items 1, 2, and 3 sought the educator's perception
on the effect the peer mediation program had on the climate
of the school. Items 4, 5, 6r 1, and 8 requested the
respondent's perception of the effectiveness of the peer
mediation training. Items 9, 10, and 11 reflected the
effect the peer mediation program had on discipline. Items
15, 16, and 17 had the participants respond to their percep¬
tion of the services of the peer mediation program.
Settings and Subjects
Selected educators were trained in the area of peer
mediation during the 1992-93 school year. With each new
school year, additional teachers, administrators, coun¬
selors, and students are trained in the mediation process.
By the end of the 1993-94 school, the peer mediation program
had been implemented in each middle and senior high school.
However, several schools were not implementing the program
correctly.
Sixteen educators from two junior high schools were
selected to complete the questionnaire for the pilot study.
Four of the participants were school administrators whose
primary responsibility was discipline. Four participants
were school counselors who received training in mediation
and assisted with the coordination of the program in their
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schools. The remaining eight participants were teachers:
four teachers who had received training in mediation and
four who had not received training in mediation.
Methods
The researcher was granted permission to conduct the
pilot study by contacting the Office of Research and Evalu¬
ation for this suburban school district. The researcher
selected sixteen educators from two junior high schools
to respond to the questionnaire. The participants were
initially contacted by telephone to ask for their assistance
with the pilot study. The sixteen participants were then
mailed a copy of the letter and a copy of the questionnaire
to complete. Each participant was asked to complete the
questionnaire and to make any revisions he/she felt appro¬
priate in the content of the questionnaire and the language
used. The questionnaire consisted of fourteen closed state¬
ments with Likert ratings and three open-ended statements.
Reliability and Validity
Reliability, as described by Borg and Gall (1989,
257), "is the level of internal consistency or stability of
the measuring device over some time." Two tests of reli¬
ability, stability and internal consistency, were conducted
on the questionnaire.
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The stability of the questionnaire was determined by
the test-retest method in which (1) the questionnaire was
administered to sixteen educators, (2) the questionnaire was
scored, (3) the questionnaire was administered to the same
group of educators ten days later, (4) the questionnaire was
scored a second time, and (5) the correlation was performed
between the first and second administrations of the ques¬
tionnaire. To test for internal consistency, the coeffi¬
cient alpha was obtained to determine homogeneity of the
items on the questionnaire.
The validity of a questionnaire is most commonly
determined through evidence that is content-related. For
this pilot study, copies of the questionnaire were dis¬
tributed to five educators who worked primarily with peer
mediation on a system-wide level. The five educators were
permitted one week to examine the questionnaire items and
assess whether the items measured what they were designed to
measure and to determine if the items were a representative
sample of the topic. The questionnaires were returned to
the researcher for editing.
A second test of reliability, internal consistency,
was also conducted on the questionnaire. The coefficient
alpha was determined to be 0.7047, which was a moderate
score for internal consistency.
According to the five educators who worked primarily
with the peer mediation programs for the school district.
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the items on the questionnaire measured what they were
designed to measure or had high validity. The one sugges¬
tion that was provided to the researcher was to include an
item that asked the respondents if they perceived that
teachers' behavior had changed due to the implementation of
the peer mediation program (Denmark 1995) .
Statistical Applications
The data obtained from the color-coded Peer Media¬
tion Inventory were compiled and analyzed. A test of
statistical significance (parametric), the analysis of
variance (ANOVA) technique, was used to compare significant
differences, as stated in the hypotheses, on the adminis¬
trators' and counselors' perceptions of effective peer
mediation.
The data on the instrument included the following:
demographics on each respondent, school climate, training,
effectiveness, and services. The responses to the three
open-ended questions were analyzed to identify the emergent
themes.
Data Collection Procedure
Questionnaires were mailed to approximately 107
administrators and counselors in selected secondary schools
in this suburban school system. Each respondent's package
included a cover letter, the questionnaire, and return
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instructions with a cut-off date (appendixes C, D, and E).
Respondents who did not return a completed questionnaire
within a five-day period were sent a follow-up letter and a
second copy of the questionnaire and were given a telephone
call.
According to the literature, mailed questionnaires
can be a very valuable research tool in education. The
respondent has the advantage of privacy and convenience.
The questionnaires are inexpensive to implement (Borg and
Gall 1989) . The Department of Student Relations and the
Department of Drug-Free Schools of this suburban school
system provided data on the number of external suspensions
and the number of peer mediated cases from each secondary
school. Each secondary school is required to maintain
data on the peer mediation program in the following cate¬
gories: (a) number of cases referred for mediation, (b)
number of cases resolved through mediation, and (c) the
number of unresolved cases through mediation. Each school
is also required to submit data to the Department of Student
Relations on student suspensions as they occur in the
following categories: (a) name of student, (b) date of
offense, (c) nature of the offense, (d) type of consequence,
and (e) number of days suspended. The data were collected
from the Department of Student Relations and the Department
of Drug-Free Schools as a result of each school submitting
the data to each department on required dates. The data
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from the number of external suspensions and peer mediated
cases were analyzed to determine if a relationship exists
between the implementation of peer mediation in the secon¬
dary schools and the number of student suspensions in the
schools.
Summary
Chapter IV described the methodology involved in
conducting this research study. The quantitative and
qualitative nature of this research project attempted to
investigate the effectiveness of the peer mediation programs
in this suburban school system as perceived by administra¬
tors and counselors who work with the program. Data were
collected and analyzed on two variables; (1) perception
based on the gender, years in system, years in current
school, years in current position, and degree earned by
administrators and counselors in the selected secondary
school; and (2) the number of student suspensions and
mediated cases reported from the Department of Student
Relations for each selected secondary school.
A questionnaire was sent to 107 educators who worked
with the peer mediation programs in the secondary schools to
determine their perceptions of the effectiveness of the
programs. This chapter included the research design,
description of the setting, sampling procedures, human
subjects, description of the instruments, statistical
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applications, and data collection procedures. The data
analysis is presented in Chapter V.
CHAPTER V
ANALYSIS AND INTERPRETATION OF DATA
This chapter presents the data obtained from the
responses of 84 administrators and counselors to the Peer
r4ediation Inventory (PMI) (appendix E) . This study focused
on the demographic responses and Items 8, 9, 10f and 11
indicating respondent's perception of peer mediation
effectiveness and Items 15, 16, and 17 indicating strengths,
weaknesses, and recommendations.
All administrators and counselors included in this
statistical information reported to the Office of Student
Relations as having implemented peer mediation to some
extent. Based on this information, it was determined that
their responses to the PMI were valid and could be used in
the analysis of data. A total of 93 questionnaires were
returned; however, nine were not used in the analysis.
(2uestionnaires from respondents who did not answer the
gender question were not used.
Distribution of Data From the
Peer Mediation Inventory
Table 1 reflects the frequency and percentage of
responses by position. The data indicate that 45 or 53.6
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Total 84 100 .0
percent were administrators and 39 or 46.4 percent were
counselors.
Table 2 illustrates the frequency and percentage of
responses by gender. Of the respondents, 48 or 57.1 percent
were female and 36 or 42.9 percent were male.





Table 3 illustrates the frequency and percentage of
responses by number of years in the school system. Seven or
8.4 percent of respondents had 0-5 years in the system, 25
or 30.1 percent had 6-10 years in the system, 28 or 33.7
Table 3.—Description of Respondents by Number of Years in
the System
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Number of Years in System Frequency Percent
0-5 years 7 8.4
6-10 years 25 30.1
11-15 28 33.7
Over 15 years 23 27.7
Total 83 100.0
percent had 11-15 years in the system, and 23 or 27.7
percent had over 15 years in the system.
Table 4 provides data on the number of years in
current school. Based on data, 28 or 33.3 percent of
respondents had been in their current school 0-5 years, 47
or 56.0 percent had been in their current school 6-10 years,
4 or 4.8 percent had been in their present school 11-15
years, and 4 or 4.8 percent had been in their current school
over 15 years. This information revealed that 75 of the
respondents had been in their current school 10 years or
less.
Table 5 displays frequency and percentages of the
respondents' number of years in current position. The data
reveals that the majority of administrators and counselors
have 0-10 years in present position. Thirty-six or 42.9
percent reported 0-5 years in current position, 32 or 38.1
Table 4.—Description of Respondents by Number of Years in
Current School
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Years in Current School Frequency Percent
0-5 years 28 33.3
6-10 years 47 56.0
11-15 4 4.8
Over 15 years 4 4.8
Total 83 100.0
Table 5.—Description of Respondents by Number of Years in
Current Position
Years in Current Position Frequency Percent
0-5 years 36 42.9
6-10 years 32 38.1
11-15 7 8.3
Over 15 years 7 8.3
Total 83 100.0
percent 6-10 years, 7 or 8.3 percent 11-15 years, and 7 or
8.3 percent reported over 15 years in present position.
Table 6 provides data on the frequency and
percentage of responses by highest degree earned. These
descriptive data indicate that of the 84 respondents, 41 or
48.8 percent had earned a specialist degree, 34 or 40.5
percent had earned a masters degree, and 8 or 9.5 percent
had earned a doctorate degree.
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Table 6.—Description of Respondents by Highest Degree
Earned
Highest Degree Earned Frequency Percent
Master's degree 34 40.5
Specialist degree 41 48.8
Doctorate degree 8 9.5
Missing data 1 1.2
Total 83 100.0
The data on the Peer Mediation Inventory by
responses to (1) verbal threats, (2) fights, (3) in-school
suspension, and (4) external suspensions were scored using
the following scale for each item: Strongly Agree = 6,
Agree =5, Somewhat Agree = 4, Somewhat Disagree = 3,
Disagree =2, Strongly Disagree =1, and No Opinion = 0.
The resulting means for each group are interpreted as
follows: Strongly Agree = 5.51 to 6.00, Agree = 4.51 to
5.50, Somewhat Agree = 3.51 to 4.50, Somewhat Disagree =
2.51 to 3.50, Disagree = 1.51 to 2.50, Strongly Disagree =
1.00 to 1.50, and No Opinion = 0.00 to 0.50.
The differences between groups are analyzed and
interpreted according to the computed F ratios at the .05
level of significance. The total number of the variables
differs because the missing data signal is used in the
computer program which allows incomplete questionnaires to
be used
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Results of Administrators' and Counselors' Responses
to the PMl! Testing the Hypotheses
Total Responses of Administrators and Counselors
Analyses and findings related to Hypotheses 1-4 are
presented in this section. Hypotheses 1, 2, 3/ and 4 were
tested using one-way analysis of variance. The data on the
total responses by position to Items 8-11 on the Peer
Mediation Inventory are presented in the tables which
accompany each hypothesis.
Hypothesis 1; There is no significant difference
between administrators' and counselors' perceptions of the
effectiveness of peer mediation in relationship to verbal
threats.
The data on the total responses by position (admin¬
istrators and counselors) for verbal threats (table 7)
showed a mean score that was in the Somewhat Agree range for
all respondents.
Table 7.—Means of Responses on the PMI by Position (Verbal
Threats: Question 10)
Standard
Position n Mean Deviation
Administrator 45 3.78 1.00
Counselor 39 3.85 1.16
Total 84 3.81 1.07
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Table 8 presents the analysis of variance for these
data. The F ratio was .084 and was not statistically
significant (.772) at the .05 level of significance.
Hypothesis 1 was accepted.
Table 8.—Analysis of Variance and F Ratio for Responses of
Administrators and Counselors on the PMI (Verbal Threats:
Question 10)
Sum of Mean
Source Squares df Square £ Sign.
Between groups 9.768 1 9.768 .084 .772
Within groups 94.855 82 1.157
Total 94.855 83
Hypothesis 2t There is no significant difference
between administrators' and counselors' perceptions as they
pertain to peer mediation in relationship to fights.
The data on the total responses by position (admin¬
istrators and counselors) for fights between students (table
9) showed a mean score that was in the Somewhat Agree range
for all respondents.
Table 10 presents the analysis of variance for these
data. The F ratio was .209 and was not statistically
significant (.649) at the .05 level of significance.
Hypothesis 2 was accepted.
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Table 9.—Means of Responses on the PMI by Position (Fights:
Question 9)
Standard
Position n Mean Deviation
Administrator 45 3.82 1.01
Counselor 39 3.92 1.01
Total 84 3.87 1.00
Table 10.—Analysis of Variance and F Ratio for Responses




Squares Square F Sign.*
Between groups .213 1 .213 .209 .649
Within groups 83.347 82 1.016
Total 83.560 83
Hypothesis 3: There is no significant difference
between administrators' and counselors' perceptions as they
pertain to peer mediation in relationship to in-school
suspensions.
The data on the total responses by position (admin¬
istrators and counselors) for in-school suspensions (table
11) showed a mean score that was in the Somewhat Agree range
for all respondents.
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Table 11.—Means of Responses on the PMI by Position (In-
School Suspensions: Question 11)
Standard
Position n Mean Deviation
Administrator 45 3.64 1.19
Counselor 39 3.64 1.27
Total 84 3.64 1.22
Table 12 presents the analysis of variance for these
data. The F ratio was .000 and was not statistically
significant (.990) at the .05 level of significance.
Hypothesis 3 was accepted.
Table 12.—Analysis of Variance and F Ratio for Responses







Between groups 2.442 1 2.442 .000 .990
Within groups 123.284 82 1.503
Total 123.285 83
Hypothesis 4: There is no significant difference
between administrators* and counselors' perceptions as they
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pertain to peer mediation in relationship to external
suspensions.
The data on the total responses by position (admin¬
istrators and counselors) for external suspensions (table
13) showed a mean score that was in the Somewhat Agree range
for all respondents.
Table 13.—Means of Responses on the PMI by Position
(External Suspensions: Question 8)
Standard
Position n Mean Deviation
Administrator 45 3.80 1.04
Counselor 39 3.92 1.13
Total 84 3.88 1.08
Table 14 presents the analysis of variance for these
data. The F ratio was .270 and was not statistically
significant (.604) at the .05 level of significance.
Hypothesis 4 was accepted.
Gender (Administrators)
The data on the administrators' gender component of
the PMI are presented in relation to Hypotheses 5-8.
Hypothesis 5t There is no significant difference
between administrators' perception of peer mediation in
relationship to verbal threats by administrators' gender.
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Table 14.—Analysis of Variance and F Ratio for Responses




Squares ^ Square F Sign.
Between groups .316 1 .316 .270 .604
Within groups 95.969 82 1.170
Total 96.286 83
The data on the gender scale for verbal threats
(table 15) showed a mean score that was in the Somewhat
Disagree range for female administrators and the Somewhat
Agree range for male administrators.
Table 15.—Means of Responses on the PMI by Administrators'
Gender (Verbal Threats: Question 10)
Administrators' Gender n Mean
Standard
Deviation
Female 17 3.35 1.11
Male 28 4.04 .84
Total 45 3.78 1.00
Table 16 presents the analysis of variance for these
data. The F ratio was 5.458 and was statistically signifi¬
cant (.024) at the .05 level of significance. Hypothesis 5
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Table 16.—Analysis of Variance and F Ratio for Significance
of the Difference Between Male and Female Administrators
(Verbal Threats: Question 10)
Sum of Mean
Source Squares Square F Sign.
Between groups 4.931 1 4.931 5 .458 .024*
Within groups 38.847 43 .903
Total 43.778 44
♦Significant at p < .05.
was rejected. Thus , male administrators with a higher mean
were significantly higher in their perceptions of peer
mediation (verbal threats) than female administrators.
Hypothesis 6: There is no significant difference
between administrators' perception of peer mediation in
relationship to fights by administrators' gender.
The data on the gender scale for fights (table 17)
showed a mean score that was in the Somewhat Disagree range
for female administrators and in the Somewhat Agree range
for male administrators.
Table 18 presents the analysis of variance for these
data. The F ratio was 3.526 and was not statistically
significant (.067) at the .05 level of significance.
Hypothesis 6 was accepted.
83
Table 17.—Means of Responses on the PMI by Administrators'
Gender (Fights: Question 9)
Standard
Administrators' Gender n Mean Deviation
Female 17 3.47 1.07
Male 28 4.04 .92
Total 45 3.82 1.01
Table 18.—Analysis of Variance and F Ratio for Significance




Squares 4f Square F Sign. *
Between groups 3.378 1 3.378 3.526 .067
Within groups 41.200 43 .958
Total 44.578 44
Hypothesis 7: There is no significant difference
between administrators' perception of peer mediation in
relationship to in-school suspensions by administrators'
gender.
The data on the gender scale for in-school suspen¬
sions (table 19) showed a mean score that was in the
Somewhat Disagree range for female administrators and in the
Somewhat Agree range for male administrators.
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Table 19.—Means of Responses on the PMI by Administrators'
Gender (In-School Suspensions: Question 11)
Standard
Administrators' Gender n Mean Deviation
Female 17 3.29 1.21
Male 28 3.86 1.15
Total 45 3.64 1.19
Table 20 presents the analysis of variance for these
data. The F ratio was 2.446 and was not statistically
significant (.125) at the .05 level of significance.
Hypothesis 7 was accepted.
Table 20.—Analysis of Variance and F Ratio for Significance
of the Difference Between Male and Female Administrators
(In-School Suspensions: Question 11)
Sum of Mean
Source Squares df Square £ Sign.
Between groups 3.353 1 3.353 2.446 .125
Within groups 58.958 43 1.371
Total 62.311 44
Hypothesis 8: There is no significant difference
between administrators' perception of peer mediation in
relationship to external suspensions by administrators'
gender.
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The data on the gender scale for external suspen¬
sions (table 21) showed a mean score that was in the
Somewhat Disagree range for female administrators and in the
Somewhat Agree range for male administrators.
Table 21.—Means of Responses on the PMI by Administrators'
Gender (External Suspensions: Question 8)
Standard
Administrators' Gender n Mean Deviation
Female 17 3.47 1.07
Male 28 4.00 .98
Total 45 3.80 1.04
Table 22 presents the analysis of variance for these
data. The F ratio was 2.882 and was not statistically
significant (.097) at the .05 level of significance.
Hypothesis 8 was accepted.
Table 22.—Analysis of Variance and F Ratio for Significance
of the Difference Between Male and Female Administrators
(External Suspensions: Question 8)
Sum of Mean
Source Squares ^ Square F Sign.
Between groups 2.965 1





Years in the System (Administrators)
The data on the administrators' number of years in
the system component of the PMI are presented in relation to
Hypotheses 9-12.
Hypothesis 9; There is no significant difference
between administrators' perceptions of peer mediation in
relationship to verbal threats by years of experience of
administrators in the system.
The data on the years in the system scale for verbal
threats (table 23) showed a mean score that was in the
Agree range for 0-5 years and in the Somewhat Agree range
for 6-10 years, 11-15 years, and over 15 years.
Table 23.—Means of Responses on the PMI by Administrators'
Years in the System (Verbal Threats: Question 10)
Administrators'
Years in the System n Mean
Standard
Deviation
0-5 years 2 5.50 .71
6-10 years 13 3.77 .83
11-15 years 18 3.61 .61
Over 15 years 12 3.75 1.42
Total 45 3.82 1.01
Table 24 presents the analysis of variance for these
data. The F ratio was 2.358 and was not statistically
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Table 24.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in the
System (Verbal Threats: Question 10)
Sum of Mean
Source Squares Square E Sign.
Between groups 6.442 3 2.147 2.358 .086
Within groups 37.335 41 .911
Total 43.778 44
significant (.086) at the .05 level of significance.
Hypothesis 9 was accepted.
Hypothesis 10: There is no significant difference
between administrators' perceptions of peer mediation in
relationship to fights by years of experience of adminis¬
trators in the system.
The data on the years in system scale for fights
(table 25) showed a mean score that was in the Strongly
Agree range for 0-5 years and in the Somewhat Agree range
for 6-10 years, 11-15 years, and over 15 years.
Table 26 presents the analysis of variance for these
data. The F ratio was 4.085 and was statistically signifi¬
cant (.013) at the .05 level of significance. Hypothesis 10
was rejected.
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Table 25.—Means of Responses on the PMI by Administrators'
Years in the System (Fights; Question 9)
Administrators'
Years in the System n Mean
Standard
Deviation
0-5 years 2 6.00 .00
6-10 years 13 3.85 .80
11-15 years 18 3.67 .49
Over 15 years 12 3.67 1.44
Total 45 3.82 1.01
Table 26.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in the






Between groups 10 .219 3 3.406 4.065 .013*
Within groups 34.359 41 .838
Total 44.578 44
♦Significant at p < .05.
Hypothesis 11; There is no significant difference
between administrators' perceptions of peer mediation in
relationship to in-school suspensions by years of experience
of administrators in the system.
The data on the years in the system for in-school
suspensions (table 27) showed a mean score that was in the
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Table 27.—Means of Responses on the PMI by Administrators'
Years in the System (In-School Suspensions; Question 11)
Administrators'
Years in the System n Mean
Standard
Deviation
0-5 years 2 5.00 1.41
6-10 years 13 3.46 1.20
11-15 years 18 3.72 .46
Over 15 years 12 3.50 1.78
Total 45 3.64 1.19
Agree range for 0-5 years, the Somewhat Disagree range for
6-10 years, the Somewhat Agree range for 11-15 years, and
the Somewhat Disagree range for over 15 years.
Table 28 presents the analysis of variance for these
data. The F ratio was 1.490 and was not statistically
significant (.378) at the .05 level of significance.
Hypothesis 11 was accepted.
Table 28.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in the






Between groups 4.469 3 1.490 1.056 .378
Within groups 57.842 41 1.411
Total 62.311 44
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Hypothesis 12; There is no significant difference
between administrators' perceptions of peer mediation in
relationship to external suspensions by years of experience
of administrators in the system.
The data on the years in the system scale for
external suspensions (table 29) showed a mean score that was
in the Strongly Agree range for 0-5 years and in the
Somewhat Agree range for 6-10 years, 11-15 years, and over
15 years.
Table 29.—Means of Responses on the PMI by Administrators'
Years in the System (External Suspensions: Question 8)
Administrators'
Years in the System n Mean
Standard
Deviation
0-5 years 2 6.00 .00
6-10 years 13 3.77 .83
11-15 years 18 3.56 .51
Over 15 years 12 3.83 1.47
Total 45 3.80 1.04
Table 30 presents the analysis of variance for these
data. The F ratio was 4.046 and was statistically signifi¬
cant (.013) at the .05 level of significance. Hypothesis 12
was rejected.
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Table 30.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in the






Between groups 10.781 3 3.594 4.046 .013*
Within groups 36.419 41 .888
Total 47.200 44
♦Significant at e < .05.
Years in Current School (Administrators)
The data on the administrators' number of years in
current school component of the PMI are presented in
relation to Hypotheses 13-16.
Hypothesis 13; There is no significant difference
between administrators' perception of peer mediation in
relationship to verbal threats by administrators' years in
current school.
The data on the years in current school scale for
verbal threats (table 31) showed a mean score that was in
the Somewhat Agree range for 0-5 years, 6-10 years, and over
15 years and in the Somewhat Disagree range for 11-15 years.
Table 32 presents the analysis of variance for these
data. The F ratio was .069 and was not statistically
significant (.976) at the .05 level of significance.
Hypothesis 13 was accepted.
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Table 31.—Means of Responses on the PMI by Administrators'
Years in Current School (Verbal Threats; Question 10)
Administrators'
Years in Current School n Mean
Standard
Deviation
0-5 years 17 3.76 1.09
6-10 years 25 3.80 1.00
11-15 years 2 3.50 .71
Over 15 years 1 4.00 .00
Total 45 3.76 1.00
Table 32.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current
School (Verbal Threats; Question 10)
Source
Sum of Mean
Squares ^ Square F Sign.
Between groups .219 3 7.298 .069 .976
Within groups 43.559 41 1.062
Total 43.778 44
Hypothesis 14; There is no significant difference
between administrators' perception of peer mediation in
relationship to fights by administrators' years in current
school.
The data on the years in current school scale for
fights (table 33) showed a mean score that was in the
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Table 33.—Means of Responses on the PMI by Administrators'
Years in Current School (Fights: Question 9)
Administrators'
Years in Current School n Mean
Standard
Deviation
0-5 years 17 3.88 1.17
6-10 years 25 3.80 .96
11-15 years 2 3.50 .71
Over 15 years 1 4.00 .00
Total 45 3.82 1.01
Somewhat Agree range for 0-5 years and 6-10 years, in the
Somewhat Disagree range for 11-15 years, and in the Somewhat
Agree range for over 15 years.
Table 34 presents the analysis of variance for these
data. The F ratio was .097 and was not statistically
significant (.961) at the .05 level of significance.
Hypothesis 14 was accepted.
Table 34.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current






Between groups .313 3 .104 .097 .961
Within groups 44.265 41 1.080
Total 44.578 44
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Hypothesis 15; There is no significant difference
between administrators' perception of peer mediation in
relationship to in-school suspensions by administrators'
years in current school.
The data on years in current school scale for in¬
school suspension (table 35) showed a mean score that was in
the Somewhat Disagree range for 0-5 years, in the Somewhat
Agree range for 6-10 years and 11-15 years, and in the
Somewhat Agree range for over 15 years.
Table 35.—Means of Responses on the PMI by Administrators'
Years in Current School (In-School Suspension: Question 11)
Administrators'
Years in Current School n Mean
Standard
Deviation
0-5 years 17 3.24 1.52
6-10 years 25 3.88 .93
11-15 years 2 4.00 .00
Over 15 years 1 4.00 .00
Total 45 3.84 1.19
Table 36 presents the analysis of variance for these
data. The F ratio was 1.092 and was not statistically
significant (.363) at the .05 level of significance.
Hypothesis 15 was accepted.
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Table 36.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current






Between groups 4.612 3 1.537 1.092 .363
Within groups 57.699 41 1.407
Total 62.311 44
Hypothesis 16: There is no significant difference
between administrators' perception of peer mediation in
relationship to external suspensions by administrators'
years in current school.
The data on the years in current school scale for
external suspensions (table 37) showed a mean score that was
in the Somewhat Agree range for all categories of number of
years.
Table 37.—Means of Responses on the PMI by Administrators'
Years in Current School (External Suspension: Question 8)
Administrators' Standard
Years in Current School n Mean Deviation
0-5 years 17 3.88 1.22
6-10 years 25 3.72 .98
11-15 years 2 4.00 .00
Over 15 years 1 4.00 .00
Total 45 3.80 1.04
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Table 38 presents the analysis of variance for these
data. The F ratio was .115 and was not statistically
significant (.951) at the .05 level of significance.
Hypothesis 16 was accepted.
Table 38.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current






Between groups .395 3 .132 115 .951
Within groups 46.805 41 1.142
Total 47 .200 44
Years in Current Position (Administrators)
. The data on the administrators' years in current
position component of the PMI are presented in relation to
Hypotheses 17-20.
Hypothesis 17; There is no significant difference
between administrators' perception of peer mediation in
relationship to verbal threats by administrators' years in
current position.
The data on years in current position scale for
verbal threats (table 39) showed a mean score that was in
the Somewhat Agree range for 0-10 years and in the Agree
range for over 15 years.
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Table 39.—Means of Responses on the PMI by Administrators'
Years in Current Position (Verbal Threats: Question 10)
Administrators'
Years in Current Position n Mean
Standard
Deviation
0-5 years 24 3.63 1.06
6-10 years 17 3.88 .86
11-15 years 0 0.00 .00
Over 15 years 2 5.00 1.41
Total 43 3.79 1.01
Table 40 presents the analysis of variance for these
data. The F ratio was 1.863 and was not statistically
significant (.164) at the .05 level of significance.
Hypothesis 17 was accepted.
Table 40.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current
Position (Verbal Threats: Question 10)
Source
Sum of Mean
Squares ^ Square F Sign.
Between groups 3.727 2 1.863 1.892 .164
Within groups 39.390 40 .985
43.116 42Total
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Hypothesis 18; There is no significant difference
between administrators' perception of peer mediation in
relationship to fights by administrators' years in current
position.
The data on the years in current position scale for
fights (table 41) showed a mean score that was in the Some¬
what Agree range for 0-10 years and in the Agree range for
over 15 years.
Table 41,—Means of Responses on the PMI by Administrators'
Years in Current Position (Fights: Question 9)
Administrators'
Years in Current Position n Mean
Standard
Deviation
0-5 years 24 3.71 1.04
6-10 years 17 3.88 .93
11-15 years 0 0.00 .00
Over 15 years 2 5.00 1.41
Total 43 3.84 1.02
Table 42 presents the analysis of variance for these
data. The F ratio was 1.541 and was not statistically
significant (.227) at the .05 level of significance.
Hypothesis 18 was accepted.
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Table 42.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current
Position (Fights: Question 9)
Sum of Mean
Source Squares Square F Sign.
Between groups 3.137 2 1.569 1.541 .227
Within groups 40.723 40 1.018
Total 43.860 42
Hypothesis 19: There is no significant difference
between administrators' perception of peer mediation in
relationship to in-school suspensions by administrators'
years in current position.
The data on the years in current position scale for
in-school suspensions (table 43) showed a mean score that
was in the Somewhat Disagree range for 0-5 years, in the
Somewhat Agree range for 6-10 years, and in the Agree range
for over 15 years.
Table 44 presents the analysis of variance for these
data. The F ratio was 2.761 and was not statistically
significant (.075) at the .05 level of significance.
Hypothesis 19 was accepted.
Hypothesis 20: There is no significant difference
between administrators' perception of peer mediation in
relationship to external suspensions by administrators'
years in current position.
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Table 43.—Means of Responses on the PMI by Administrators'
Years in Current Position (In-School Suspension: Question
11)
Administrators'
Years in Current Position n Mean
Standard
Deviation
0-5 years 24 3.33 1.27
6-10 years 17 3.94 .97
11-15 years 0 0.00 .00
Over 15 years 2 5.00 1.41
Total 43 3.65 1.21
Table 44.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current
Position (In-School Suspension: Question 11)
Source
Sum of Mean
Squares df Square F Sign.
Between groups 7.493 2 3.746 2.761 .075
Within groups 54.275 40 1.357
Total 61.767 42
The data on the years in current position scale for
external suspensions (table 45) showed a mean score that was
in ti^e Somewhat Agree range for 0-10 years and in the Agree
range for over 15 years.
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Table 45.—Means of Responses on the PMI by Administrators'
Years in Current Position (External Suspension: Question 11)
Administrators'
Years in Current Position n Mean
Standard
Deviation
0-5 years 24 3.63 1.06
6-10 years 17 3.88 .93
11-15 years 0 0.00 .00
Over 15 years 2 5.05 .71
Total 43 3.81 1.05
Table 46 presents the analysis of variance for these
data. The F ratio was 3.320 and was statistically signifi¬
cant (.046) at the .05 level of significance. Hypothesis 20
was rejected.
Table 46.—Analysis of Variance and F Ratio for Significance
of the Difference Between Administrators' Years in Current






Between groups 6.622 2 3.311 3.320 .046*
Within groups 54.275 40 1.357
Total 61.767 42
♦Significant at p < .05
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Gender (Counselors)
The data on the counselors' gender component of the
PMI are presented in relation to Hypotheses 21-24.
Hypothesis 21; There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to verbal threats by counselors' gender.
The data on the gender scale for verbal threats
(table 47) showed a mean score that was in the Somewhat
Agree range for female counselors and in the Somewhat Dis¬
agree range for male counselors.
Table 47.—Means of Responses on the PMI by Counselors'
Gender (Verbal Threats: Question 10)
Standard
Counselors' Gender n Mean Deviation
Female 31 3.97 1.22
Male 8 3.38 .74
Total 39 3.85 1.16
Table 48 presents the analysis of variance for these
data. The F ratio was 1.692 and was not statistically
significant (.201) at the .05 level of significance.
Hypothesis 21 was accepted.
Hypothesis 22: There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to fights by counselors' gender.
Table 48.—Analysis of Variance and F Ratio for Significance
of the Difference Between Male and Female Counselors (Verbal
Threats; Question 10)
Sum of Mean
Source Squares Square F Sign.
Between groups 2.234 1 2.234 1.692 .201
Within groups 48.843 37 1.320
Total 51.077 44
The data on the gender scale for fights (table 49)
showed a mean score that was in the Somewhat Agree range for
female counselors and in the Somewhat Disagree range for
male counselors.
Table 49.—Means of Responses on the PMI by Counselors'
Gender (Fights; Question 9)
Standard
Counselors' Gender n Mean Deviation
Female 31 4.13 .96
Male 8 3.13 .83
Total 39 3.92 1.01
Table 50 presents the analysis of variance for these
data. The F ratio was 7.330 and was statistically signifi¬
cant (.010) at the .05 level of significance. Hypothesis 22
was rejected.
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Table 50.—Analysis of Variance and F Ratio for Significance







Between groups 6.410 1 6.410 7.330 .010*
within groups 32.359 37 .875
Total 38.769 38
*Significant at p < .05.
Hypothesis 23: There is no significant difference
between counselors' perception of peer mediation in rela-
tionship to in-school suspensions by counselors' gender.
The data on the gender scale for in-school suspen¬
sions (table 51) showed a mean score that was in the Some¬
what Agree range for female counselors and in the Somewhat
Disagree range for male counselors.
Table 51.—Means of Responses on the PMI by Counselors'
Gender (In-School Suspensions: Question 11)
Standard
Counselors' Gender n Mean Deviation
Female 31 3.71 1.32
Male 8 3.38 1.06
Total 39 3.64 1.27
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Table 52 presents the analysis of variance for these
data. The F ratio was .437 and was not statistically
significant (.513) at the .05 level of significance.
Hypothesis 23 was accepted.
Table 52.—Analysis of Variance and F Ratio for Significance
of the Difference Between Male and Female Counselors
(In-School Suspensions: Question 11)
Sum of Mean
Source Squares Square F Sign.
Between groups .712 1 .713 .437 .513
Within groups 60.262 37 1.629
Total 60.974 38
Hypothesis 24: There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to external suspensions by counselors' gender.
The data on the gender scale for external suspen¬
sions (table 53) showed a mean score that was in the Some¬
what Agree range for female counselors and in the Somewhat
Disagree range for male counselors.
Table 54 presents the analysis of variance for these
data. The F ratio was 3.816 and was not statistically
significant (.058) at the .05 level of significance.
Hypothesis 24 was accepted.
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Table 53.—Means of Responses on the PMI by Counselors'
Gender (External Suspensions: Question 8)
Standard
Counselors' Gender n Mean Deviation
Female 31 4.10 1.11
Male 8 3.25 1.04
Total 39 3.92 1.13
Table 54.—Analysis of Variance and F Ratio for Significance
of the Difference Between Male and Female Counselors
(External Suspensions: Question 8)
Source
Sum of Mean
Squares ^ Square F Sign.
Between groups 4.560 1 4.560 3.816 .058
Within, groups 44.210 37 1.195
Total 48.769 38
Years in the System (Counselors)
The data on the counselors' number of years in the
system component of the PMI are presented in relation to
Hypotheses 25-28.
Hypothesis 25: There is no significant difference
between counselors' perceptions of peer mediation in
relationship to verbal threats by years of experience of
counselors in the system.
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The data on the years in the system scale for verbal
threats (table 55) showed a mean score that was in the
Somewhat Disagree range for 0-5 years and in the Somewhat
Disagree range for 6-10 years, 11-15 years, and over 15
years.
Table 55.—Means of Responses on the PMI by Counselors'
Years in the System (Verbal Threats: Question 10)
Counselors'
Years in the System n Mean
Standard
Deviation
0-5 years 5 3.00 1.00
6-10 years 12 3.67 .96
11-15 years 10 4.40 .84
Over 15 years 11 3.91 1.51
Total 38 3.84 1.17
Table 56 presents the analysis of variance for these
data. The F ratio was 1.824 and was not statistically
significant (.161) at the .05 level of significance.
Hypothesis 25 was accepted.
Hypothesis 26: There is no significant difference
between counselors' perceptions of peer mediation in
relationship to fights by years of experience of adminis¬
trators in the system.
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Table 56.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in the System
(Verbal Threats: Question 10)
Sum of Mean
Source Squares df Square F Sign.
Between groups 7.077 3 2.359 1.824 .161
Within groups 43.976 34 1.293
Total 51.053 37
The data on the years in system scale for fights
(table 57) showed a mean score that was in the Somewhat
Disagree range for 0-5 years and in the Somewhat Agree range
for 6-10 years, 11-15 years, and over 15 years.
Table 57.—Means of Responses on the PMI by Counselors'
Years in the System (Fights: Question 9)
Counselors' Standard
Years in the System n Mean Deviation
0-5 years 5 3.00 1.00
6-10 years 12 3.58 1.08
11-15 years 10 4.30 .82
Over 15 years 11 4.36 .81
Total 38 3.92 1.02
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Table 58 presents the analysis of variance for these
data. The F ratio was 3.526 and was statistically signifi¬
cant (.025) at the .05 level of significance. Hypothesis 26
was rejected.
Table 58.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in the System
(Fights: Question 9)
Sum of Mean
Source Squares Square £ Sign.
Between groups 9.201 3 3.067 3.527 .025*
Within groups 29.562 34 .869
Total 38.763 37
♦Significant at p < .05.
Hypothesis 11: There is no significant difference
between counselors' perceptions of peer mediation in
relationship to in-school suspensions by years of experience
of counselors in the system.
The data on the years in the system for in-school
suspensions (table 59) showed a mean score that was in the
Somewhat Disagree range for 0-5 years, in the the Somewhat
Agree range for 6-10 years and 11-15 years, and in the
Somewhat Disagree range for over 15 years.
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Table 59.—Means of Responses on the PMI by Counselors'
Years in the System (In-School Suspensions: Question 11)
Counselors'
Years in the System n Mean
Standard
Deviation
0-5 years 5 2.80 1.30
6-10 years 12 3.83 .94
11-15 years 10 4.00 .47
Over 15 years 11 3.36 1.86
Total 38 3.61 1.26
Table 60 presents the analysis of variance for these
data. The F ratio was 1.297 and was not statistically
significant (.291) at the .05 level of significance.
Hypothesis 27 was accepted.
Table 60.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in the System
(In-School Suspensions: Question 11)
Sum of Mean








Hypothesis 28; There is no significant difference
between counselors' perceptions of peer mediation in rela¬
tionship to external suspensions by years of experience of
counselors in the system.
The data on the years in the system scale for
external suspensions (table 61) showed a mean score that was
in the Somewhat Disagree range for 0-5 years and in the
Somewhat Agree range for 6-10 years, 11-15 years, and over
15 years.
Table 61.—Means of Responses on the PMI by Counselors'
Years in the System (External Suspensions: Question 8)
Counselors'
Years in the System n Mean
Standard
Deviation
0-5 years 5 2.80 1.79
6-10 years 12 3.92 1.00
11-15 years 10 4.20 1.03
Over 15 years 11 4.18 .87
Total 38 3.92 1.15
Table 62 presents the analysis of variance for these
data. The F ratio was 2.161 and was not statistically
significant (.111) at the .05 level of significance.
Hypothesis 28 was accepted.
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Table 62.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in the System
(External Suspensions: Question 8)
Sum of Mean
Source Squares Square F Sign.
Between groups 7.810 3 2.603 2.161 .Ill
Within groups 40.953 34 1.205
Total 48.763 37
Years in Current School (Counselors)
The data on the counselors' number of years in current
school component of the PMI are presented in relation to
Hypotheses 29-32.
Hypothesis 29: There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to verbal threats by counselors' years in current
school.
The data on the years in current school scale for
verbal threats (table 63) showed a mean score that was in
the Somewhat Agree range for 0-5 years, 6-10 years, and Il¬
ls years and in the Somewhat Disagree range for over 15
years.
Table 64 presents the analysis of variance for these
data. The F ratio was .535 and was not statistically
significant (.661) at the .05 level of significance.
Hypothesis 29 was accepted.
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Table 63.—Means of Responses on the PMI by Counselors'
Years in Current School (Verbal Threats: Question 10)
Counselors'
Years in Current School n Mean
Standard
Deviation
0-5 years 11 3.82 1.40
6-10 years 22 3.86 .71
11-15 years 2 4.00 .00
Over 15 years 3 3.00 2.65
Total 38 3.79 1.12
Table 64.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current
School (Verbal Threats: Question 10)
Source
Sum of Mean
Squares ^ Square F Sign.
Between groups 2.089 3 .696 .535 .661
Within groups 44.227 34 1.301
Total 46.316 37
Hypothesis 30: There is no significant difference
between counselors' perception of peer mediation in rel-
tionship to fights by counselors' years in current school.
The data on the years in current school scale for
fights (table 65) showed a mean score that was in the
Somewhat Agree range for all groups.
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Table 65.—Means of Responses on the PMI by Counselors'
Years in Current School (Fights: Question 9)
Counselors'
Years in Current School n Mean
Standard
Deviation
0-5 years 11 3.82 1.47
6-10 years 22 3.82 .80
11-15 years 2 4.50 .71
Over 15 years 3 4.33 .58
Total 38 3.89 1.01
Table 66 presents the analysis of variance for these
data. The F ratio was .472 and was not statistically
significant (.704) at the .05 level of significance.
Hypothesis 30 was accepted.
Table 66.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current
School (Fights: Question 9)
Sum of Mean
Source Squares ^ Square F Sign.
Between groups 1.503 3 .501 .472 .704
Within groups 36.076 34 1.061
37.579 37Total
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Hypothesis 31; There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to in-school suspensions by counselors' years in
current school.
The data on years in current school scale for in¬
school suspension (table 67) showed a mean score that was in
the Somewhat Agree range for 0-5 years, 6-10 years, and over
15 years and in the Disagree range for 11-15 years.
Table 67.—Means of Responses on the PMI by Counselors'
Years in Current School (In-School Suspension: Question 11)
Counselors'
Years in Current School n Mean
Standard
Deviation
0-5 years 11 3.82 1.54
6-10 years 22 3.64 1.00
11-15 years 2 2.00 2.83
Over 15 years 3 3.67 .58
Total 38 3.61 1.26
Table 68 presents the analysis of variance for these
data. The F ratio was 1.207 and was not statistically
significant (.322) at the .05 level of significance.
Hypothesis 31 was accepted.
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Table 68.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current






Between groups 5.685 3 1.895 1.207 .322
Within groups 53.394 34 1.570
Total 59.079 37
Hypothesis 32: There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to external suspensions by counselors' years in
current school.
The data on the years in current school scale for
external suspensions (table 69) showed a mean score that was
in the Somewhat Agree range for all categories of number of
years.
Table 69.—Means of Responses on the PMI by Counselors'
Years in Current School (External Suspension: Question 8)
Counselors' Standard
Years in Current School n Mean Deviation
0-5 years 11 3.91 1.70
6-10 years 22 3.82 .80
11-15 years 2 4.00 1.41
Over 15 years 3 4.00 .00
Total 38 3.87 1.09
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Table 70 presents the analysis of variance for these
data. The F ratio was .041 and was not statistically
significant (.989) at the .05 level of significance.
Hypothesis 32 was accepted.
Table 70.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current






Between groups .160 3 5.343 .041 .989
Within groups 44.182 34 1.299
Total 44.342 37
Years in Current Position (Counselors)
The data on the counselors' years in current
position component of the PMI are presented in relation to
Hypotheses 33-36.
Hypothesis 33: There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to verbal threats by counselors' years in current
position.
The data on years in current position scale for
verbal threats (table 71) showed a mean score that was in
the Somewhat Agree range for 0-15 years and in the Somewhat
Disagree range for over 15 years.
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Table 71.—Means of Responses on the PMI by Counselors'
Years in Current Position (Verbal Threats; Question 10)
Counselors'
Years in Current Position n Mean
Standard
Deviation
0-5 years 12 4.08 1.24
6-10 years 15 4.07 .80
11-15 years 7 3.57 .79
Over 15 years 5 3.00 2.00
Total 39 3.85 1.16
Table 72 presents the analysis of variance for these
data. The F ratio was 1.412 and was not statistically
significant (.256) at the .05 level of significance.
Hypothesis 33 was accepted.
Table 72.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current
Position (Verbal Threats: Question 10)
Sum of Mean
Source Squares ^ Square F Sign.
Between groups 5.513 3 1.838 1.412 .256
Within groups 45.564 35 1.302
Total 51.077 38
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Hypothesis 34; There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to fights by counselors' years in current position.
The data on the years in current position scale for
fights (table 73) showed a mean score that was in the Some¬
what Agree range all years.
Table 73.—Means of Responses on the PMI by Counselors'
Years in Current Position (Fights: Question 9)
Counselors'
Years in Current Position n Mean
Standard
Deviation
0-5 years 12 4.00 1.21
6-10 years 15 4.00 .93
11-15 years 7 3.71 .95
Over 15 years 5 3.80 1.10
Total 39 3.92 1.01
Table 74 presents the analysis of variance for these
data. The F ratio was .165 and was not statistically
significant (.919) at the .05 level of significance.
Hypothesis 34 was accepted.
Hypothesis 19: There is no significant difference
between counselors' perception of peer mediation in
relationship to in-school suspensions by counselors' years
in current position.
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Table 74.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current






Between groups .541 3 .180 .165 .919
Within groups 38.229 35 1.092
Total 38.769 38
The data on the years in current position scale for
in-school suspensions (table 75) showed a mean score that
was in the Somewhat Agree range for 0-10 years, in the Some¬
what Disagree range for 11-15 years, and in the Disagree
range for over 15 years.
Table 75.—Means of Responses on the PMI by Counselors'
Years in Current Position (In-School Suspension: Question
11)
Counselors'
Years in Current Position n Mean
Standard
Deviation
0-5 years 12 4.08 1.18
6-10 years 15 4.00 .53
11-15 years 7 3.00 1.53
Over 15 years 5 2.40 1.82
Total 39 3.64 1.27
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Table 76 presents the analysis of variance for these
data. The F ratio was 3.759 and was statistically signifi¬
cant (.019) at the .05 level of significance. Hypothesis 35
was rejected.
Table 76.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current






Between groups 14.858 3 4.953 3.759 .019*
Within groups 46.117 35 1.318
Total 60.974 38
♦Significant at £ < .05.
Hypothesis 36; There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to external suspensions by counselors' years in
current position.
The data on the years in current position scale for
external suspensions (table 77) showed a mean score that was
in the Somewhat Agree range for 0-15 years and in the Some¬
what Disagree range for over 15 years.
Table 78 presents the analysis of variance for these
data. The F ratio was .575 and was not statistically
significant (.635) at the .05 level of significance.
Hypothesis 36 was accepted.
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Table 77.—Means of Responses on the PMI by Counselors'
Years in Current Position (External Suspension: Question 8)
Counselors'
Years in Current Position n Mean
Standard
Deviation
0-5 years 12 4.08 1.38
6-10 years 15 4.07 .96
11-15 years 7 3.71 .95
Over 15 years 5 3.40 1.34
Total 39 3.92 1.13
Table 78.—Analysis of Variance and F Ratio for Significance
of the Difference Between Counselors' Years in Current






Between groups 2.291 3 .764 .575 .635
Within groups 46.479 35 1.328
Total 48.769 38
Emergent Themes
Three open-ended questions were asked on the survey
to determine emergent themes for specific areas:
15. What has been the most effective aspect of the
peer mediation program in your school?
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16. What has been the least effective aspect of the
peer mediation program in your school?
17. What advice would you give to middle or high
schools that are contemplating the implementation of a peer
mediation program?
The five themes that emerged as the most effective
aspects of the peer mediation program from the 84 respon¬
dents were that peer mediation reduces violence, empowers
students, deters fights, teaches conflict resolution skills,
and no response. The respondents responded more frequently
to "teach conflict resolution skills." Table 79 provides
the specific themes and percentages of the administrators'
and counselors' responses for survey Item 15 on the most
effective aspects of the peer mediation program.
Table 79.—Distribution of Majority Responses to Question 15
on Effective Aspects of Peer Mediation Program








The six themes that emerged from the 84 participants
as the least effective aspects of the peer mediation program
are listed in table 80. The themes of scheduling and lack
of staffing were the least effective aspects of the peer
mediation program.
Table 80.—Distribution of Majority Responses to Question 16
on Least Effective Aspects of Peer Mediation Program
Theme Percent of Responses
Getting Students Involved 12%
Staffing 24%
Lack of Training 9%
Lack of Proper Scheduling 26%
Space and Time 14%
No Response 15%
Total 100%
Four themes emerged in survey Item 17 regarding
advice that the participants would give to other middle and
senior high schools. The themes are listed in table 81.
Lack of proper training and publicizing the program were
themes most frequently given as answers.
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Table 81.—Distribution of Majority Responses to Question 17
on Advice to Other Schools on Peer Mediation Programs
Theme Percent of Responses
Provide Proper Training 34%
Implement in September 19%
Publicize the Program 33%
No Response 14%
Total 100%
Peer Mediated Cases and External
Suspensions Reported
Responses for Research Question 4 are listed in
table 82 indicating the number of peer mediated cases.
Administrators and counselors perceived that peer mediation
is effective in their schools. However, information
reported from the Office of Student Relations does not
support this perception. Two schools did not report peer
mediation information.
Based on the information provided from the Office of
Student Relations, the peer mediation program is helping to
combat school violence. Data for each year revealed an
increased number of peer mediated cases. The responses of
the administrators and counselors support this question: Is
there a significant difference between administrators' and
counselors' perceptions of peer mediation effectiveness and
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Table 82.—Peer Mediated Cases Reported to the Office of
Student Relations, 1993-1996
Peer Mediated Cases 1993-94 1994-95 1995-96
Junior High/Middle School:
Total cases reported 150 341 421
Total cases resolved 141 320 393
Total cases unresolved 9 21 28
Senior High School:
Total cases reported 30 438 587
Total cases resolved 26 419 561
Total cases unresolved 4 19 26
peer mediated cases reported? There is no difference in
perceptions.
Information for Research Question 5 is listed in
table 83 indicating the number of suspensions reported to
the Office of Student Relations. In the school years
1993-94 and 1994-95 there was a reduction in the number of
suspensions.
Table 83 describes the total enrollment, the number
of student suspensions, and the percentage of students
suspended for the years of 1993-1996 in the system's junior
high/middle schools and senior high schools. The number of
student suspensions reflects the students who were suspended
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School 1993-94 22,679 3,593 15.8%
1994-95 23,406 3,175 13.6%
1995-96 28,432 3,245 11.4%
Junior High/
Middle
School 1993-94 7,446 2,646 35.5%
1994-95 7,246 1,603 22.1%
1995-96 7,743 2,396 30.9%
for a period of three to ten days as reported by each
individual school.
According to the percentage of students suspended in
the high schools from 1993-1995, there was a significant
variance in the suspension rates during these years. The
greatest percentage of student suspensions occurred in
1993-94, with 15.8% of the high school students suspended.
According to the percentage of students suspended in
the junior high/middle schools from 1993-1995, there was
also a significant variance in the suspension rates during
these years. The greatest percentage of student suspensions




Chapter V presented data gathered and analyzed to
compare specific variables that relate to the effectiveness
of peer mediation as perceived by administrators and coun¬





This Study compared specific variables that relate
to peer mediation effectiveness in selected secondary
schools in a large suburban school system in Georgia. To
gather necessary data for this study, a questionnaire, the
Peer Mediation Inventory (PMI), was completed by 84 admin¬
istrators and counselors from twenty selected secondary
schools.
Findings
The data used were collected from 45 administrators
and 39 counselors. A total of 84 returned PMI question¬
naires were used in the study. Frequency and percentage
tables were used to analysis demographic data. The demo¬
graphic data revealed that the largest group responding were
administrators. Of the administrators and counselors, 57.1
percent were female and 42.9 percent were male. The
majority of respondents had 11-15 years in the system (33.3
percent), 6-10 years in current school (56.0 percent), 0-5
years in current position (42.9) percent. In addition, 48.8
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percent had earned a specialist degree, and 53.6 percent
were administrators.
The selected sample for this study was obtained from
the Georgia Department of Education 1996-97 listing of
Georgia schools and principals and other personnel from the
administrative office of the school system. The Peer
Mediation Inventory was mailed to all secondary administra¬
tors and counselors selected.
The analysis and interpretation of data in this
study were presented in Chapter V. The data discussed in
Chapter V are summarized in Chapter VI. In Chapter V the
analysis of data was presented for the independent variables
and for the dependent variables. This summary includes each
significant hypothesis and a synopsis of the results
revealed from the data collected on the Peer Mediation
Inventory received from 84 secondary school administrators
and counselors.
The perceptions of the effectiveness of the peer
mediation program from the administrators were significantly
higher than the perceptions of the counselors. Most of the
educators were trained in peer mediation. They rated their
responses to the perception questions either Somewhat Agree
or Somewhat Disagree to most of the items used in the
survey.
The analysis of questionnaire responses revealed
that when analyzed by position the administrators'
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perceptions were often more positive than the counselors’
perceptions. When the responses to the perceptions were
analyzed by the positions of the respondents, the admin¬
istrators held slightly more positive perceptions of the
peer mediation program as an effective means of violence
intervention than the counselors. There was a very slight
difference in the perceptions of administrators and
counselors.
The open-ended questions also produced valuable data
for analysis purposes. The responses to survey Item 15
(most effective aspect of the program) were divided among
five theme areas: empower students, reduce violence, deter
fights, learn conflict resolution skills, and no response.
The responses to survey Item 16 were not as varied.
The majority of the educators responded that the least
effective aspect of the peer mediation program is the time
and space, scheduling, getting students involved, lack of
training, staffing, and no response. Over 15 percent did
not respond to the question.
Four topics emerged as responses to Item 17 regard¬
ing advice to secondary schools contemplating the imple¬
mentation of a peer mediation program: provide proper
training, implement early (September), publicize the pro¬
gram, and 14 percent did not respond. The survey indicated
that the overall perception of the effectiveness of the peer
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mediation program was positive by administrators and coun¬
selors in the selected secondary school settings.
Of the 36 hypotheses, 29 were accepted and 7 were
rejected. Each rejected (significant) hypothesis and a
synopsis of the results revealed from the data collected on
the Peer Mediation Inventory are outlined below:
Hypothesis 5: There is no significant difference
between administrators' perceptions of peer mediation in
relationship to verbal threats by administrators' gender.
The data on the PMI showed a mean of 3.35 (Somewhat
Disagree) for female administrators and mean of 4.04 (Some¬
what Agree) for male administrators. The F ratio was 5.458
and was statistically significant (.024) at the .05 level of
significance. Hypothesis 5 was rejected. Thus, there was a
significant difference between the perceptions of male and
female administrators to the question on verbal threats.
The data indicated that female administrators felt that peer
mediation did not reduce the number of verbal threats
between students.
Hypothesis 10: There is no significant difference
between administrators' perception of peer mediation in
relationship to fights by administrators' years in the
system.
The data on the PMI showed a mean of 6.00 (Strongly
Agree) for 0-5 years and 3.85 for 6-10 years and 3.67 for
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11-15 years, and 3.67 for over 15 years (Somewhat Agree).
The F ratio was 4.085 and was statistically significant
(.013) at the .05 level of significance. Hypothesis 10 was
rejected. The data indicated administrators with less years
in the system perceived strongly that peer mediation reduced
the number of fights between students.
Hypothesis 12; There is no significant difference
between administrators' perception of peer mediation in
relationship to external suspensions by administrators'
years in the system.
The data on the PMI showed a mean of 6.00 (Strongly
Agree) for 0-5 years in the system, and 3.77 for 6-10 years,
3.56 for 11-15 years, and 3.85 for over 15 years (Somewhat
Agree). The F ratio was 4.046 and was statistically
significant (.013) at the .05 level of significance.
Hypothesis 12 was rejected. Thus, administrators with 0-6
years in the system strongly agree that peer mediation
was very effective in reducing the number of external
suspensions.
Hypothesis 20t There is no significant difference
between administrators' perception of peer mediation in
relationship to external suspensions by administrators'
years in current position.
The data on the PMI showed a mean of 3.63 (Somewhat
Agree) for 0-5 years, 3.88 for 6-10 years, and 5.50 for over
15 years. The F ratio was 3.320 and was statistically
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significant (.046) at the .05 level of significance.
Hypothesis 20 was rejected. Thus, administrators with over
15 years in this position agree that peer mediation is very
effective in reducing external suspensions.
Hypothesis 22t There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to fights between students by counselors' gender.
The data on the PMI showed a mean of 4.13 (Somewhat
Agree) for female counselors and 3.13 (Somewhat Disagree)
for male counselors. The F ratio was 7.330 and was statis¬
tically significant (.010) at the .05 level of significance.
Hypothesis 22 was rejected. Thus, there was a significant
difference between the perception of male and female
counselors to the question on fights between students. Male
counselors somewhat disagree that peer mediation was effec¬
tive in reducing fights between students.
Hypothesis 26; There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to fights between students by counselors' years in
the system.
The data on the PMI showed a mean of 3.00 for 0-5
years (Somewhat Disagree), 3.58 for 6-10 years, 4.30 for
11-15 years, and 4.36 for over 15 years (Somewhat Agree).
The F ratio 3.526 was statistically significant (.025) at
the .05 level of significance. Hypothesis 26 was rejected.
Thus, counselors with 0-5 years in the system somewhat
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disagree that peer mediation reduced the number of fights
between students.
Hypothesis 35; There is no significant difference
between counselors' perception of peer mediation in rela¬
tionship to in-school suspensions by counselors' years in
current position.
The data on the PMI showed a mean of 4.08 for 0-5
years, 4.00 for 6-10 years (Somewhat Agree), 3.00 for 11-15
years (Somewhat Disagree), and 2.40 for over 15 years
(Disagree). The F ratio was 3.759 and was statistically
significant (.019) at the .05 level of significance.
Hypothesis 35 was rejected. Thus, counselors with a higher
mean were significantly higher in their perceptions of peer
mediation effectiveness than other counselors.
The number of peer mediated cases has increased over
the years (1993-1996) with the implementation of peer media¬
tion in all schools. Although there are personnel and
students in each secondary school trained in peer mediation,
some schools are not properly implementing the program. For
senior high schools there were a total of 30 cases reported
for mediation in 1993-94 with 26 resolved, 438 cases
reported in 1994-95 with 419 resolved, and 587 cases
reported in 1995-96 with 561 resolved. The implementation
of peer mediation in the senior high school has had a
positive effect. The junior high/middle schools reported
150 cases for 1993-94 with 141 resolved, 341 cases in
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1994-95 with 320 resolved, and 421 cases for 1995-96 with
393 cases resolved.
The number of student suspensions in the junior high
schools from 1993-1996 fluctuated from a high percentage
(35.5 percent) to a low percentage (22.1 percent), moving up
again for the year 1995-96 to 30.9 percent. The number of
students suspended from senior high seems to have remained
constant over the three-year period used in the study.
The percentage for 1993-94 was 15.8 percent, for 1994-95 was
13.6 percent, and for 1995-96 was 11.4 percent.
It would be correct to assume that peer mediation
programs were exclusively responsible for the decrease in
student suspension. There are several specific influences
that must be considered when reviewing the percentage of
student suspensions in the secondary schools in this large
suburban school system. There was a significant increase in
the total enrollment for both junior and senior high schools
for the years 1993-1996, which could have contributed to the
slight increase in suspension for the senior high schools.
Possibly the most important limitation to consider
when reviewing student suspensions for the years 1993-1996
would be the accuracy or inaccuracy of the individual
schools' reporting of suspensions. It is also important to
note that there are data to confirm how extensively the peer
mediation program was actually executed in each specific
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school since its implementation in the secondary schools in
1991.
Conclusions
The conclusions based on the findings in this study
indicated the perception of peer mediation by administrators
and counselors overall was positive. The analysis and
interpretation of data were presented in Chapter V. The
data discussed in Chapter V determined the findings and were
used to write the conclusions in this chapter. The conclu¬
sions include each research question and a synopsis of the
results revealed from the data collected from the Office of
Student Relations and Safe Schools and the Peer Mediation
Inventory from 45 administrators and 39 counselors. A total
of 84 responses were received on the PMI.
Independent Variable Factors
The following conclusions were based on the findings
in this study and are presented as responses to the research
questions.
1. Is there a significant difference between admin¬
istrators' and counselors' perceptions of peer mediation
effectiveness in relationship to verbal threats, fights,
in-school suspensions, and external suspensions?
The data showed that the administrators and coun¬
selors had positive responses to the above factors.
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However, male counselors responded Somewhat Disagree more
often than female counselors. An analysis of the data
indicated that there was not a significant difference in the
perception of peer mediation between administrators and
counselors. Both groups perceive peer mediation as an
effective program in their system.
Dependent Variable Factors
2. Is there a significant difference among admin¬
istrators' perceptions of peer mediation effectiveness in
relationship to verbal threats, fights, in-school suspen¬
sions, or external suspensions by administrators' gender,
years in the system, years in current position, or degree
earned?
The data showed that there was no significant
difference among administrators' responses to perceptions by
the above factors to verbal threats, fights, in-school
suspensions, and external suspensions. The overall response
of respondents was Somewhat Agree, indicating effective/
positive perceptions of peer mediation.
3. Is there a significant difference among coun¬
selors' perceptions of peer mediation in relationship to
verbal threats, fights, in-school suspensions, or external
suspensions, by counselors' gender, years in system, years
in current school, years in current position, or degree
earned?
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The data showed that there was a significant
difference in response by gender of respondents. Male
counselors responded Somewhat Disagree to several questions.
Female counselors tend to be more optimistic toward empower¬
ing of students and peer mediation. Most of the female
answers were Somewhat Agree or Agree to the perception
questions.
4. Is there a significant difference between
administrators' and counselors' perception of peer mediation
effectiveness and peer mediated cases reported?
It was found that respondents' perception of peer
mediation and the actual number of cases reported were not
significant. Schools reported having more peer mediated
cases each year, which indicates that students are using
mediation to solve conflicts. Respondents' responses were
Somewhat Agree, showing positive perceptions of peer
mediation.
5. Is there a significant difference between
administrators' and counselors' perception of peer mediation
effectiveness and external suspensions reported?
Administrators' and counselors' responses to
suspensions compared positively to the number of suspensions
reported by the schools to the Office of Student Relations.
Based on enrollment, the number of suspensions decreased




The implications based on the conclusions of this
study are presented in this section. The research indicates
that administrators and counselors tend to respond posi¬
tively to the effectiveness of peer mediation. The data
reported through the Office of Student Relations support the
fact that there is a reduction in the number of suspensions
and an increase in the number of peer mediated cases in the
secondary schools.
Peer mediation was designed only to intercede in
minor disputes between students, such as "he said, she said"
incidents, verbal intimidation, or to reconcile students
after a physical confrontation. Without data on the types
of cases actually mediated and the tracking of the long-term
success of the students who participated in the mediation,
one can only surmise that peer mediation has been effective
in reducing some of the violence in the schools. Perhaps
knowing that students were learning how to communicate their
disagreements, that students had an alternative to a dis¬
cipline consequence for their actions, and that students
were assisting other students explained why the educators'
perceptions were so optimistic about peer mediation. The
school system valued the concept of peer mediation enough
to have the program implemented in every elementary, junior
high, and senior high school by the beginning of the 1995-96
school year.
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One theory is that the school system believed that
over a period of time students, teachers, administrators,
and counselors would utilize peer mediation to its optimum
level and it would become a successful violence intervention
program. It is possible that another reason for the imple¬
mentation of peer mediation is that the school system
theorized that peer mediation would promote communication
and understanding among its increasing culturally diverse
student population.
Recommendations
Based on the findings of this study the researcher
makes the following recommendations:
1. In order to strengthen the program's results, it
is suggested that all of the students be instructed in the
basics of mediation through mediation training or a conflict
resolution curriculum program.
2. Peer mediation should be implemented at all
levels. The potential is high for students in this school
system to become more tolerant of others when involved in a
dispute or a conflict.
3. To determine if peer mediation is actually being
utilized, it would be necessary to have accurate peer media¬
tion reports that accounted for the actual number of medi¬
ated cases during the year, the type of cases mediated.
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which students utilized the process, and who referred the
students to mediation.
4. To ascertain if peer mediation has an effect on
the number of student suspensions, the data for suspensions
need to be gathered for a longer period of time and the
suspension rates should be tracked in the secondary schools.
5. It is recommended that the researcher know the
types of discipline problems for which students are being
suspended.
6. The review of the literature conducted for this
study revealed few formal studies that focused on the
effectiveness of peer mediation as a means of violence
intervention in schools. Thus, there should be more focus
given to accurately reporting information on peer mediation.
7. Peer mediation should be implemented with a
larger study of safe schools.
8. Teachers should devote a specified number of
hours each month to lessons on peer mediation.
9. The per mediation program must be comprehensive
and involve students, teachers, families, and the community.10.Before implementing a peer mediation program
the right way, it would make sense to really understand the
school system, the student population, the faculty popula¬
tion, the kind of violence that has occurred, the community,
and its social organization or lack of organization (Townley
1995)
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11. Workshops should be conducted to educate the
community about peer mediation.
12. An active Parent Teacher Association (PTA)
could have a profound impact on school violence. This would
help create a "safe school" where students can feel pro¬
tected from violence.
13. The study should be repeated with a control
group and an experimental group.
Summary
A growing preoccupation of the nation's educational
community involves violence in schools. Such violence
causes disruption of the educational process, fear and
absenteeism among students, staff burnout, and urban flight.
One response to this problem has been peer mediation and
conflict resolution programs.
To further broaden this research on peer mediation,
it would be valuable to compare schools that are demo-
graphically similar but where some utilize peer mediation as
a intervention procedure for discipline infractions and some
do not. This research would provide additional information
on the effectiveness of the peer mediation program as a
means to reduce school violence.
It is clear that mediation is a productive program
for adults, but little data have been compiled to substan¬
tiate its effectiveness for school-age children when they
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are involved in disputes with each other. Learning conflict
resolution/peer mediation skills is only one way to address
the epidemic of violence in our society. Peer mediation is
not a quick fix. It takes time for adults to integrate
conflict resolution/peer mediation concepts and a multi¬
cultural perspective into their own lives and to learn how
to translate these concepts for students, and it takes time
for even the most effective classroom instruction to have a
significant impact.
The results of this study indicate that the peer
mediation program's implementation was deemed as effective,
and the program does have discernible positive effects on
the school environment.
APPENDIX A
LETTER GRANTING PERMISSION TO USE THE INSTRUMENT
West Hall Middle School
54 70 McEver Road • Phone (770) 967-4871
Oakwood, Georgia 30366
Vicki M. Denmark. Ph.D.
Principal
March 4, 1997
Ms. Cynthia Mallory Ngubeni
Post Office Box 491944
Atlanta, Georgia 30349
Dear Ms. Ngubeni;
I am very pleased that the survey I developed for my dissertation, An Evaluation of
the Peer Mediation Program in the Junior High Schools of a Large Urban School
System, has been requested by you for use with your data collection. It is with best
wishes that I grant you permission to use all or part of the survey on peer
mediation. I am enclosing a copy of the survey for your review.
I hope that the remaining stages of your doctoral program are successful. Again,
best wishes and a premature congratulations!
Sincerely yours,
Vicki M. Denmark, Ph.D.
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APPENDIX C
COVER LETTER TO PARTICIPANTS
CYNTHIA M. N6DBENI




I am conducting a study to compare peer mediation effective¬
ness in middle and senior high schools in your school
district. The purpose of this research is to determine
whether peer mediation implementation is effective in your
school. Please take a few minutes to complete the enclosed
questionnaire which is designed to assess your perception of
peer mediation in your school. Your response is important
to the success of this study.
The information you provide will be treated confidentially,
and research findings will not include the names of respon¬
dents. The questionnaires are, however, color coded to
determine whether they were completed by an administrator
(yellow) or a counselor (gold) .
For your convenience, I have included a self-addressed,
stamped envelope for your response. Please return the
completed questionnaire within 5 days. A postcard or
telephone call will follow after this period if no response
has been received.
Thank you in advance for your time and response. If you
have any questions please do not hesitate to call me at







235 Pine Trail Road
Fayetteville/ Georgia 30214
Dear Administrators/Counselors:
Thank you for completing and returning the Peer Mediation
Inventory in a timely manner.
Your response to the questionnaire made it possible for me
to have the representative sample needed to complete the
research project I conducted on the effectiveness of peer
mediation in the middle and senior high schools.
If I can assist you with further implementing your peer






School administrators, counselors, and teachers have a
general perception of the peer mediation program in their
school. This questionnaire addresses vour perception of the
peer mediation program in your school. Your responses will
remain confidential and will only be reviewed by the
researcher.
Please complete the following demographic information:
Gender: ^Male ^Female










Your position in the school:
^Administrator ^Counselor












Please circle the number that reflects your opinion of the
stated perception.
The numbers correspond with the following scale:
6 = Strongly Agree 2 = Disagree
5 = Somewhat Agree 1 = Strongly Disagree
4 = Agree 0 = No Opinion
3 = Somewhat Disagree
1. The peer mediation program in
my middle/high school has
improved faculty/staff morale.
2. The peer mediation program has
improved our community's
perception of my school.
3. The peer mediation program has
cultivated harmony among the
students.
4. The training the student
mediators received was compre¬
hensive and satisfactory.
5. The training the teachers
received was comprehensive
and satisfactory.
6. All staff members should be
trained in the basics of
mediation.
7. All students should be taught
the basics of mediation.
8. The peer mediation program in
my school has reduced the
number of student suspensions.
9. The peer mediation program
in my school has reduced the
number of fights between
students.
. The peer mediation program
has reduced the number
of verbal threats between
students.
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
10 6 5 4 3 2 1 0
2 = Disagree
1 = Strongly Disagree
0 = No Opinion
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6 = Strongly Agree
5 = Somewhat Agree
4 = Agree
3 = Somewhat Disagree
11. The number of students placed
in in-school suspension has
been reduced since the imple¬
mentation of peer mediation.
12. Students in my school are
aware of and utilize the
services of peer mediation.
13. The teachers in my school
are aware of and utilize the
services of peer mediation.
14. The administrators in my
school are aware of and utilize
the services of peer mediators.
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 0
6 5 4 3 2 1 015.What has been the most effective aspect of the peer
mediation program in your school?16.What has been the least effective aspect of the peer
mediation program in your school?17.What advice would you give to middle or high schools
that are contemplating the implementation of a peer
mediation program?
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